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The purpose of this research was to examine the relationship between teachers’ 

perceptions of emotional labor, teacher burnout and teachers’ educational levels. The 

research sample consisted of 170 female Haredi (religiously ultra-orthodox and observant) 

teachers working in schools throughout Israel. The data were collected using the 

Emotional Labor of Teaching Scale (TELTS) and Teacher Burnout Questionnaire, and 

a demographic questionnaire formulated for the present study. The data collected in 

the study were processed using SPSS software. The two research hypotheses, namely 

a) teachers characterized by lower levels of burnout will use the natural acting 

technique associated with emotional labor whereas teachers typified by higher level of 

burnout will utilize the surface acting or deep acting emotional labor techniques; and 

b) teachers with higher levels of education will tend to use the natural acting technique 

associated with emotional labor in contrast to teachers with lower levels of education 

who will tend to utilize the surface acting or deep acting emotional labor techniques, 

were analyzed by ANOVA and MANOVA procedures. The main findings indicated that 

both teachers' burnout levels and teachers’ levels of education differentially affected the 

use of the specific emotional labor techniques (surface, deep or natural acting). The 

conclusion of this study is that various variables can influence teachers’ use of techniques 

associated with emotional labor. Changes in such variables, such as teachers’ level of 

burnout and level of education, may improve management of emotions in teaching and 

improve their well-being. 
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Introduction 

 

"Teaching Is Emotional Labor" (Larrivee, 2012, p. 37). "Emotions are dynamic 

parts of ourselves, and whether they are positive or negative, all organizations, 

including schools, are full of them" (Hargreaves, 1998, p, 835). Thus, emotional 

labor is perceived as a central and major factor associated with the wellbeing of 

members of the workforce in general and particularly those in the teaching 

profession as is evident in the above quotations. This paper will address the 

relationship between emotional labor of teachers and their levels of burnout as 

well as with their levels of education. 
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Emotional Labor 

 

Feeling Rules  

 

According to the Meriam-Webster dictionary (2017), emotion is: "A 

conscious mental reaction (as anger or fear) subjectively experienced as a 

strong feeling usually directed toward a specific object and typically 

accompanied by physiological and behavioral changes in the body". The 

expression of feelings has many diverse social functions: it is related to gathering 

of information, influences social interactions and shapes interpersonal 

relationships with others (Wong et al., 2013). This relationship, between emotion 

and the social context, creates feeling rules (Hochschild, 1983; Hochschild, 

2012) which can be described as norms that relate to the way a culture 

perceives the suitability or appropriateness of ways to express emotions in 

specific social interactions, including the degree and intensity of which 

expressions are expressed (Ekman & Friesen, 1975; Matsumoto & Hwang, 

2013). Feeling rules differ from society to society and from culture to culture 

(Matsumoto & Hwang, 2013). They change according to the specific context 

(Moran, Diefendorff, & Greguras, 2013) and in accordance with the changes or 

transformations that take place (Brennan, 2006). Moreover, the reminders and 

the sanctions change from group to group and from situation to situation 

(Hochschild, 1983; 2012). Nevertheless, there are those who assert that even in 

the same given social context, and at the same point in time, feeling rules are 

dependent upon the expression of feelings or emotions, in terms of the 

subjective interpretation that everyone perceives in a specific situation (Ginat, 

2011).   

 

Emotional Regulation  

 

Feeling rules require the individual, in many daily situations of his or her 

life, to try to hide certain emotions or feelings that are not congruent with his or 

her true or real feelings. This is done to minimize the discrepancy or gap that 

exists between the authentic feeling (What I am feeling) and the ideal feeling 

(What I am supposed to feel) as described by Hochschild (1983; 2012). This 

process of presentation or repression of emotion, via facial expressions, bodily 

gestures and or verbal expressions, which are fashioned to match the situation 

and the context, is termed "emotional regulation" in the research literature (see 

Hochschild, 1983; Gross, 1998; Grandey, 2000).   

It is possible to identify two kinds of strategies for emotional regulation: a) 

an adaptive strategy, which includes re-examination or evaluation of the 

situation, problem solving or acceptance of the emotions, and b) a non-adaptive 

strategy, which is expressed through conscious repression of the emotion due 

to the desire to minimize negative tensions. It has been found that the use of 

adaptive strategies is related to lower levels of anxiety and depression, while 

the use of non-adaptive strategies care related to higher levels of these phenomena 

(Subic-Wrana et al., 2014). Different situations dictate the use of differential 
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strategies for the regulation of emotion, since the rules for emotional expression 

change from context to context. 

 

Emotional Labor  

 

In the context of organizational and business employment, emotional 

regulation is defined as emotional labor. This concept was first introduced in 

1983 by the sociologist, Arlie Hochschild (1983) in her groundbreaking volume, 

and was defined by her as emotional regulation that functions to the norms of 

the area of business/profession/vocation or of the organization. In this volume 

the consequences of emotional regulation in the work place in the service 

sector were examined vis-à-vis the organizational level as well as on the 

psychological level of the individual worker (Grandey, 2015).  

 

 

Techniques Associated with Emotional Labor 

 

Emotional labor is dependent upon active techniques for change or for the 

creation and matching of the feelings or emotions that are expressed in the 

context of paid work. Hochschild (1983; 2012) identified two central techniques 

of emotional labor through which workers in fields that combine work with 

customers accept the rules that relate to the demonstration of emotions that are 

dictated to them by the organization employing them: (a) "surface acting" – the 

expression of an ideal emotion that is not in line with the authentic emotion and 

(b) "deep acting" – transformation of the ideal emotion into an authentic 

emotion with the goal of "toeing the line" concerning expression of emotions 

that is demanded by the organization. After a decade, a third technique was 

identified by Ashforth & Humphrey (1993), "natural acting". This is the 

expression of genuine emotion. Here the individual spontaneously demonstrates 

authentic emotion which matches or suits the ideal emotion, without the need 

to perform any manipulation on the emotions.  

 

 

Emotional Labor in Teaching 

 

Emotional Labor in Teaching: State of the research 

 

Teaching serves as one of the many professions that has been researched in 

the context of emotional labor. In fact, it is one of the most studied (Tsang, 

2014). Over the years, many studies have examined a variety of aspects 

connected to emotional labor in teaching, including many recent studies (see 

Hagenauer & Volet, 2014; Levine Brown et al., 2014; Ching-Sheue, 2015; 

Sahin, 2015) and meta-analyses (for example, Tsang, 2014; Ye & Chen, 2015). 

This is in light of the strengthening, over the last few decades, of the perception 

that the profession of teaching belongs to the service sector, which perceives 

the system of relations between teachers and students as relations between 
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service-providers and customers (Oplatka, 2011; Iltaf & Gulzar, 2013) and 

views the teacher as a figure whose role is to create an emotional change in the 

attitudes of students toward studying, learning and education (Basim, Begenirbaş, 

& Yalçin, 2013).  

The study of emotional labor among teachers is found throughout the 

world and includes studies that were undertaken in many and different countries. 

Pfister (2015), who surveyed the academic literature that deals with emotional 

labor in the context of schools, found that these studies concentrated on countries 

in North America, Europe, Asia and Australia, while she did not find research 

that was undertaken in Africa or South America. She notes that only one study 

was undertaken in Israel in 2007 (see Pfister, 2015, pp. 32-35 for a table that 

presents the studies according to country).   

The study of emotional labor among teachers and the research on its 

impact and consequences on their psychological and emotional welfare and 

well-being is one of the topics that has been well-researched in the field of 

emotional labor (Tsang, 2014). There are several reasons for this, which 

include: (1) emotional labor influences the efficiency and efficacy of the 

pedagogical-educational work of the teachers (Roberts, 2011; Sutton, 2004); 

(2) emotional labor influences the self-image of the teachers since, for them, 

the classroom becomes their main source of self-esteem, satisfaction and 

vulnerability (Roberts, 2011). Nevertheless, it has been found that the study of 

emotional labor in the teaching profession has a unique character, which 

differentiates it from the other service professions.  

According to Larrivee (2012, p. 37) "teaching is emotional labor". To 

begin with, interaction with students is usually much longer, continuous and 

more powerful than interaction with clients in different service industries. 

Secondly, the frequency and degree of problematic behaviors (beginning with 

chatting during lessons and not paying attention through rude comments, 

verbal and physical violence and absences) to which teachers are exposed in 

schools are significantly higher than in other professions. This does not only 

disrupt the process of teaching, it also appears to be one of the central factors 

contributing to emotional exhaustion. This is because it is difficult to for 

teachers control feelings of frustration, anger and other negative emotional 

expressions when students continually to ignore their instructions or behave in 

ways that disrupt the class (Wróbel, 2013). 

Hagenauer & Volet (2014) point to two main reasons for the high interest 

in studying emotional labor in the field of teaching. (1) It was found that 

teachers experience a wide range of emotions, including positive emotions 

(such as pleasure, pride and satisfaction) and negative ones (such as anxiety, 

frustration, anger, sadness and embarrassment) and that these emotional 

experiences influence the well-being of the teachers, their satisfaction from the 

profession of teaching and the degree of danger or risk of them becoming 

burnt-out and leaving the profession. (2) It was found that the emotions of the 

teachers or the character of their emotional relationships with their students 

have an influence of the character of their teaching. As a result, they impact the 

quality of the product of teaching.  
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However, as opposed to business organizations, the consequences of 

emotional labor in teaching are not limited to the organization or solely to the 

worker: there are far-reaching consequences for society, that impact different 

circles including the community, the country and even the world and, so it 

seems, the future generation as well. As a result, the study of emotional labor 

in the field of teaching in schools is not only theoretical. Its great importance is 

derived from the need to prevent negative influences on the educational system 

and on entire society (Sun, 2013). Moreover, the reality in Israel, like in other 

countries, positions the teachers as service providers, the students (and the 

parents) as clients or customers, and the school administration, the supervisor, 

the school board and the Ministry of Education as directors and employers 

(Oplatka, 2009; Ginat, 2011). 

This phenomenon is even more conspicuous due to the policy of opening 

areas of registration of schools and the creation of inter-school competitions in 

cities. As a result, new feeling rules have been created that are expressly 

designed to keep students in school. According to these rules, it is expected 

that the teacher, among others, will avoid expressing emotions that are judged 

to be overly negative toward students, for fear that the latter will leave the 

school (Oplatka, 2011). As a result, we can summarize that the management of 

emotions is an inseparable part of role requirements in the teaching profession 

(Levine Brown, 2011).  

 

Emotional Labor Techniques used by Teachers 

 

As mentioned above, the emotional labor of teachers deals with the emotions 

that arise from their professional work with their students, their superiors, their 

head-teachers, their supervisors and Ministry of Education officials. The current 

research focuses on one front of the emotional labor of the teacher, that related 

to their relationship with their students. Results of research studies have 

indicated the existence of unique behaviors in the field of teaching, in the 

context of each one of the techniques of emotional labor. For example, Levine 

Brown (2011) has detailed the following behaviors in a comprehensive research 

study: 

 

a. Surface acting: the teacher makes an effort to conceal from the students 

emotions that are considered to be undesirable: "In my work with students, 

I act differently from the way that I actually feel"; "Even when I am 

angry or worried, I cause people in my environment to think that my 

mood is good"; "In order to do my job, I pretend that I actually feel the 

emotions that people expect me to express/demonstrate". 

b. Deep acting: the teacher makes an effort to authentically feel the emotions 

expected from himself or herself and to demonstrate them to the students: 

"I make an effort to really feel the emotions that I am expected to 

demonstrate at work"; "I really try to feel the emotions that they expect 

from me"; "I work hard in order to feel the emotions that are expected 

from me to demonstrate at work". 
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c. Natural acting: the teacher manages her or his emotions in accordance 

with her or his authentic feelings, and this is what she or he demonstrates 

to her or his students in the most natural manner, without the need "to 

put on a show". "The emotions that I show my students match my real 

feelings"; "The emotions that I show my students come to me naturally". 

 

 

Burnout 

 

Burnout: Definition and State of the Research 

 

Burnout is a term used in many fields in the social sciences and in 

administration sciences. Herbert Freudenberg (1974) during his work as a 

psychiatrist, examined the gradual process of "the emptying out of emotions" 

and the loss of motivation and obligation to the job, which is accompanied by a 

variety of psychological and physical symptoms which develop as a response 

to interpersonal stress factors at work. He defined burnout as a state of 

physical, emotional and psychological weariness or tiredness, with symptoms 

that include a decrease in the level of achievement, de-personalization and a 

decrease in the level of interest in work.  Freudenberg represents the pioneers 

dealing with this concept, who began studying the phenomenon in the mid-

1970s in the United States. The main contribution made by Freudenberg and 

his counterparts was that of naming, describing and presenting the insight 

about this phenomenon, which turned out to be quite common. His conclusions 

were based on the results of various qualitative studies that included personal 

interviews of workers in different vocations in which they provided services to 

individuals who needed them. These studies focused on the phenomenon of 

burnout among the service providers (Maslach, Schaufeli, & Leiter, 2001).  

 

Burnout in Teaching 

 

The teaching profession is thought of as being one of the professions most 

characterized by burnout. The research on this topic began in the early (Gavish 

& Friedman, 2010) and has continued to this day. Research findings have 

shown that the main reason for burnout of teachers is related to personal 

characteristics of teachers. It appears that there are several personality 

characteristics that can increase the danger or risk of burnout. Among these 

characteristics, one finds the tendency for neuroticism, such as anxiety, lack of 

security or nervousness, the tendency toward passivity, introversion, worry 

about what others are thinking, obsessive thoughts about mistakes that were 

made in one’s teaching, self-criticism and a low threshold for frustration (Larrivee, 

2012). Another personal characteristic that was found to predict the risk of 

burnout among teachers is little experience in the field of teaching (Larrivee, 

2012).  

There are far-reaching consequences of burnout on teachers, from a decrease 

in the level of their job efficiency in the school to their leaving the profession. 
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Nevertheless, these consequences do not end on the personal level of the 

teachers, because they also influence wider circles. It has been found, among 

other things, that teacher burnout has a significant impact on the students, 

beginning with the negative influence on their achievement and behavior 

through negative impacts of them dropping out from school (see, for example, 

Dworkin, 1987; LeCompte & Dworkin, 1991). It has also been found that 

teacher burnout has a negative influence on the educational system on the 

national level, even to the point of posing a real threat to its stability (see, for 

example, Farber, 1991). Among the negative outcomes resulting in the high 

percentage of attrition from the teaching profession, we can identify a decrease 

in the quality of teachers and employment of inexperienced or unsuitable 

teachers, a phenomenon that creates instability in schools and impacts, in a 

dramatic way, the ability to plan and administer the educational system (Sperling, 

2015).  

 

Burnout of Teachers and Emotional Labor in Teaching 

 

Results of numerous studies have shown the relationship between burnout 

and emotional labor in certain professions and vocations. For example, studies 

undertaken with nurses in hospitals (Celic et al, 2010) and with hotel hospitality 

workers (Shani, Uriely, Reichel, & Ginsburg, 2014) indicated the existence of 

significant correlations between the two variables. However, no significant 

differences were found between emotional labor and burnout in other professions 

and vocations, such as in the field of care-giving, administration, office work 

and physical work (Brotheridge & Grandey, 2002). In the field of teaching, on the 

other hand, only a few researchers have studied the relationship between 

emotional labor and burnout. Levine Brown (2011), who reviewed the literature 

that deals with this relationship among teachers, found that until the time of 

publication of her study, there had been very few quantitative studies on the topic 

(Brotheridge & Grandey, 2002; Näring, Vlerick, & van de Ven, 2012) and they all 

used extremely small samples (less than 40 research participants). In fact, she was 

the first researcher to examine this question with quantitative tools and with large 

samples.  

Levine Brown (2011) asserts that due to the daily and dynamic interaction 

between teachers and their students, researchers found that teachers experienced 

an increase in their use of emotional labor. This increased use of emotional 

labor could conceivably create burnout, which includes symptoms of emotional 

exhaustion and exaggerated use of punishment in the classroom to achieve 

discipline (Näring, Canisius, & Brouwers, 2011). Moreover, Levine Brown 

assumes that, based on the studies she reviewed, it would be logical to assert 

that it is possible that teacher burnout is derived from the fact that teachers are 

unaware that their emotional labor is an inherent part of their work. This 

assumption receives support from the conclusions of Diefendorff & Gosserand 

(2003), who noted that by informing teachers about this phenomenon, and by 

training them in rules related to the demonstration of emotions and emotional 

labor, their levels of emotional labor and burnout can be moderated. 
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Studies that examined the relationship between emotional labor and teacher 

burnout found that it is possible to delay or even prevent burnout by encouraging 

deep acting by teachers (Carson et al., 2011). In contrast, results of another study 

carried out among mental health professionals; indicate that the prevention of 

burnout is brought about by encouraging emotional labor characterized by natural 

acting (Grandey et al., 2012). In a study carried out in China among college 

teachers (Zhang & Zhu, 2008), the researchers found that deep acting predicted 

burnout among; however, the burnout was less than when teachers used surface 

acting.  

The present study aims to examine the relationship between emotional 

labor and teacher burnout specifically among Israeli female Haredi teachers. 

 

 

Teachers’ Educational Level 

 

Results of research studies have indicated that the higher the teachers' level 

of education, the higher their sense of self-efficacy (Hoy & Woolfolk, 1993; 

Cantrell, Young, & Moore, 2003; Akbari & Moradkhan, 2009). Moreover, in a 

study that examined teacher burnout in Israel, it was found that teachers who 

only possess a teaching diploma exhibited higher levels of burnout than teachers 

who held a master’s degree (Zaretsky, 2016). In another study, Özan & Şener 

(2014) examined, among other things, the relationship between the level of 

education of the teachers and their use of different techniques of emotional 

labor. These researchers found that teachers who have a master’s degree tend 

to use the natural method of emotional labor as opposed to teachers who only 

hold a teaching diploma who use the other two techniques associated with 

emotional labor. 

Alavinia & Kurosh (2012) indicated that teachers who maintained higher 

levels of knowledge and proficiency were characterized by higher levels of 

teaching efficacy and lower levels of teacher burnout and stress. Swanson and 

Huff (2010) confirmed that teachers’ command of their specific teaching 

subject and proficiency in their teaching were related to lower levels of teacher 

attrition and burnout. An increase in the level of academic education makes it 

possible for the teacher to not only advance economically, but also to achieve 

promotion to a variety of different positions.  

 

 

Rationale of the Study 

 

Based on the literature review presented above, which indicated the relevance 

of emotional labor to teaching and its relationship to other factors, specifically 

teacher burnout, the present study examined the expressions of emotional labor 

in teaching among female Israeli Haredi teachers, using a quantitative approach. 

As can be seen from the articles reviewed above, the topic has been widely 

studied in other countries: in the United States (see Levine Brown, 2011; Levine 

Brown et al., 2014), Western Europe (Holland - see Näring et al., 2006; 2011; 
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2012), Eastern Europe (Poland – see Wróbel, 2013), Asia - Turkey (see Çukur, 

2009; Özan & Şener, 2014), Taiwan (see Ching-Sheue, 2015), Pakistan (see 

Itlaf & Gulzar, 2013), and numerous others. In contrast, in the Israeli context, 

except for the studies undertaken by Ginat (2011) and Oplatka (2011), very 

few studies have researched the theory of emotional labor among teachers. One 

of the main innovations of the present study is that it uses a specially adapted 

instrument in the Hebrew language for the examination of emotional labor in 

teaching.   

 

 

Goal of the Study 

 

The present study aimed to identify the patterns of use of the three techniques 

of emotional labor (surface acting, deep acting and natural acting) among female 

Israeli Haredi teachers. In addition, the relationship between burnout level and 

level of education of the research participants and the emotional labor techniques 

used by them was examined.   

 

 

Research Hypotheses 

 

1. Teachers characterized by lower levels of burnout will use the natural 

acting technique associated with emotional labor whereas teachers 

typified by higher levels of burnout will utilizing surface acting or deep 

acting emotional labor techniques. 

2. Teachers with higher levels of education will tend to use the natural 

acting technique associated with emotional labor in contrast to teachers 

with lower levels of education who will tend to utilize the surface 

acting or deep acting emotional labor techniques. 

 

 

Methodology 

 

Participants  

 

The research sample included 170 Haredi (religiously ultra-orthodox) 

women who served as teachers in elementary and high school throughout 

Israel. The sample included women of whom (88.8%) were born in Israel, 

29/4% of them were in possession of a teaching diploma, 47/6% held bachelor's 

degrees and 23% held master’s degrees. Fifty-seven percent of the teachers were 

employed in elementary schools and the rest in high schools. Mean age of the 

teachers was 32.03 years (SD 8.77) and the mean number of years of teaching 

seniority was 10.61 years (SD 8.28). The decision to investigate a homogenous 

sample, in terms of gender, was based on methodological considerations of 

neutralizing the possible influence of the gender variable on the research 

results.  
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Instruments 

 

In this study, we used three questionnaires: 

 

1. A demographic questionnaire that was specially compiled for this 

study. 

2. The Emotional Labor of Teaching Scale – TELTS (Levine Brown, 2011) 

which was translated into Hebrew. This questionnaire, which examined 

the level of emotional labor of the participants, includes 11 items on a 

Likert type scale ranging from 1 (low) to 5 (high). The scale reflects three 

sub-scales that examine the level of use of surface acting (reliability:  

α=.80), deep acting (reliability:  α=.58), and natural acting (reliability:  

α=.65). For each research participant, the score on each of the three scales 

was calculated and served as the mean score of participant’s responses. A 

higher score reflected a higher level of use of emotional labor in teaching. 

3. The Teacher Burnout Questionnaire (Friedman, 1999) examines the 

burnout of teachers and is based on Maslach, Jackson & Leiter’s (1996) 

original instrument. The questionnaire comprises 14 items on Likert type 

scale ranging from 1 (low) to 6 (high) and reflects one general factor 

(teacher burnout) with reliability of the entire questionnaire being α=.89. 

The mean score for each participant on the burnout factor was based on all 

responses, with a higher score reflecting a higher level of burnout.        

    

 

Procedure 

 

Data collection was undertaken via internet-based responses to the research 

questionnaires. The link to the questionnaires was sent via e-mail to the teachers 

who participated in the study. In all, 170 full questionnaires were received.   

 

 

Results 

 

Teacher Burnout and Emotional Labor 

  

To examine any possible differences between teachers characterized by 

low levels of burnout and teachers typified by high levels of burnout in relation 

to the use of emotional labor in teaching, we performed an ANOVA statistical 

procedure. Table 1 presents the means and the standard deviations of the 

participants’ scores for this first hypothesis, namely: Teachers characterized by 

lower levels of burnout will use the natural acting technique associated with 

emotional labor whereas teachers typified by higher levels of burnout will 

utilizing surface acting or deep acting emotional labor techniques. 
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Table 1. Means and Standard Deviations for Research Participants’ Scores on 

Emotional Labor Factors and Levels of Burnout (N = 170) 

SD Mean N Level of burnout Factor 
.78 2.85 92 Low-level burnout Surface acting 
.70 3.29 78 High-level burnout 
.58 3.96 92 Low-level burnout Natural acting 
.55 3.69 78 High-level burnout 
.83 3.31 92 Low-level burnout Deep acting 
.64 3.38 78 High-level burnout 

 

Results of the analysis indicated significant differences between teachers 

with a low level of burnout and teachers with a high burnout level, in relation 

to the technique of surface acting [F (1,168) = 14.182, p<.001, η²=0.078]. 

Teachers, who exhibited a high level of burnout, were found to be significantly 

higher in their use of the surface acting technique as opposed to teachers with a 

low level of burnout. Furthermore, significant differences were found between 

teachers with a low level of burnout and the teachers with a high level of 

burnout in relation to their use of natural acting [F (1,168) = 9.245, p<.01, 

η²=0.052]. Teachers who exhibited a low level of burnout were found to make 

more use of this technique. We did not find significant differences between 

teachers with a low level of burnout and teachers with a high level of burnout 

regarding the use of deep acting [F (1,168) = 0.279, p>.05, η²=0.002].  

 

Educational Level of the Teacher and Emotional Labor 

 

In order to examine second hypothesis, namely teachers with higher levels 

of education will tend to use the natural acting technique associated with 

emotional labor in contrast to teachers with lower levels of education who will 

tend to utilize the surface acting or deep acting emotional labor techniques, 

potential differences among teachers with different levels of education, and 

their use of emotional labor in teaching, were analysed by a one-way MANOVA 

procedure. Results showed that there was a significant difference according to 

level of education as presented in the following table.  

 

Table 2. Means and Standard Deviations of the Participants’ Scores on Emotional 

Labor Factors and Levels of Education (N = 170) 

Factor Level of Education N Mean SD 

Surface acting Teaching Diploma 50 3.32 .76 

Bachelor's Degree 81 2.99 .77 

Master's Degree 39 2.85 .72 

Natural acting Teaching Diploma 50 3.71 .54 

Bachelor's Degree 81 3.87 .63 

Master's Degree 39 3.91 .52 

Deep acting Teaching Diploma 50 3.45 .71 

Bachelor's Degree 81 3.41 .81 

Master's Degree 39 3.07 .61 
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Significant findings were found between levels of education and level of 

use of the surface acting technique [F (2,167) =4.68, p<.05, η²=0.053]. To 

ascertain the source of the differences, we performed a post-hoc Scheffe test. 

The results indicated a significant difference between teachers who only held a 

teaching diploma and teachers with a master’s degree in relation to their use of 

surface acting. Teachers in possession of a teaching diploma used surface 

acting significantly more than teachers with a master’s degree. Furthermore, 

significant differences were found between teachers’ levels of education and 

their levels of use of the emotional labor technique of deep acting [F (2,167) 

=3.38, p<.05, η²=0.039]. To examine the source of the differences, we 

conducted a post-hoc Scheffe test. Results indicated that there was a significant 

difference between teachers who held a master’s degree and teachers who 

possessed a teaching diploma in the use of deep acting. Teachers with a 

teaching diploma were found to be significantly more prone to adopt the deep 

acting technique than teachers with a master’s degree. In contrast to these 

results, no significant results were found between teachers’ level of education 

and levels of use of the natural acting technique [F (2,167) =1.65, p>.05, 

η²=0.019]. However, a nonsignificant trend indicates that teachers with a 

master’s degree, and to a lesser extent, teachers with a bachelor’s degree, used 

the natural acting technique associated with emotional labor more than teachers 

who held a teaching diploma.  

 

 

Discussion 

  

This study examined the relationship between level of teacher burnout and 

level of teacher education on the one hand and the use of emotional labor 

techniques on the other. The first hypothesis was that there would be differences 

between teachers characterized by different levels of burnout and their use of 

the different techniques associated with emotional labor. The first hypothesis 

was confirmed, and significant differences were indicated between teachers 

with different levels of burnout and the use of surface acting. Teachers who had 

high burnout level were found to use the surface acting technique significantly 

more than teachers characterized by a low burnout level. These results support 

the findings of other studies that indicated a positive correlation between burnout 

symptoms and use of surface acting in general (Brotheridge & Grandey, 2002; 

Cox, 2012). More specifically, these findings confirm the results of previous 

studies that indicated a positive relationship between a high level of burnout 

and the use of surface acting (Zhang & Zhu, 2008; Yoga, Alaskan, & Aru, 2012). 

Results of the statistical analysis of the data also indicated that teachers 

with a low level of burnout tended to use natural acting significantly more than 

those with a high burnout level. This technique is unique since it is not actually 

acting, but rather an expression of authentic and naturally honest emotions and 

feelings. Therefore, some of the studies term this emotional labor technique as 

the use of genuine emotions, rather than natural acting (Yilmaz et al., 2015). 

Apparently, workers who express genuine emotions and feelings do not 
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experience the emotional dissonance that workers experience when they feel 

compelled to use surface acting or deep acting to conform with conventional 

norms (see Holman, Chissick, & Totterdell, 2002). This finding also confirms 

the research results indicated by Yilmaz et al. (2015) who found a negative 

correlation between burnout level and the expression of genuine emotions and 

feelings.  

The second research hypothesis suggested that there would be differences 

between teachers with different educational levels and their use of emotional 

labor techniques in teaching. Statistical analysis of the results indicated that the 

use of surface acting was significantly more frequent among teachers who held 

teaching diplomas in comparison with teachers who held master’s degrees. 

These findings support the conclusions of Özan & Şener (2014) who examined 

the relationship between teachers’ educational levels and the emotional labor 

techniques that they preferred. In addition, the findings of the present study 

indicate that teachers with a teaching diploma used deep acting significantly 

more than teachers with either a bachelor's or master’s degree. These findings 

support the results of the study undertaken by Özan & Şener (2014).   

The results also indicated a non-significant tendency for teachers with higher 

educational levels (bachelor's and master's degrees) to use the natural acting 

technique more frequently than teachers with a teaching diploma, thereby 

confirming previous findings reported by Hoy & Woolfolk (1993), Cantrell et 

al. (2003) and by Akbari & Moradkhan (2009). This tendency of teachers with 

a higher educational level to use the natural acting technique confirms the 

findings of Yin (2016) who indicated that teachers who use natural acting to 

genuinely express their emotions in teaching are better able to competently fulfill 

their professional goals.  

In conclusion it may be said that the results of the present study confirm 

the importance of emotional labor vis-à-vis the performance of teachers. Natural 

acting is significantly associated with less teacher burnout and stress, thereby 

enabling the teacher to get on with his or her job without a feeling of dissonance or 

frustration when facing students. In addition, the results clearly indicate a definite 

tendency of teachers with more advanced educational levels to use surface acting 

significantly less than teachers with lower levels of education.  

 

 

Limitations of the Research 

 

The sample was comprised solely of Haredi women teachers. Further research 

in Israel should address a more heterogeneous research sample that includes 

teachers of both genders as well as teachers from the other sectors in Israeli 

society.  

 

 

Recommendations for Future Research 

 

This study was a quantitative study. We recommend undertaking additional 
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studies that adopt a mixed-methods approach. Combining quantitative with 

qualitative methods can enrich the knowledge that we gain, making it possible 

to examine the research issues more deeply and comprehensively and to 

expand the study's scope and possible conclusions.  

The present study focused on a specific research population of teachers. 

This population did not include other types of education professionals, such as 

administrators, subject coordinators, educational counsellors, special education 

teachers etc. As seen from the literature review, the need to deal with emotional 

labor is found in diverse field of service provision. Thus, future research should 

include other members of the educational staff who fulfil roles other than that 

of direct teaching.  

 

 

Practical Recommendations for the Educational System 

 

The first practical recommendation relates to the assimilation among 

administrators, educational counsellors and teachers of the understanding that 

emotional labor is not something to be taken for granted, but rather a phenomenon 

that requires effort that can have a positive influence on the educationalist's 

feelings and resulting work efficiency.  

Following Diekfendorff & Grossrand (2003), and Levine Brown (2011), 

who indicated that knowledge, practice and assimilation of rules connected to 

the expression of emotion among teachers moderates the levels of emotional 

labor of the teachers and the levels of burnout, the importance in relating to the 

issues of emotional labor in education in different systems becomes clearer. It 

is vital to address these issues both in pre-service training and in in-service 

training of teachers in schools (Avdor, 2008). It is especially important to deal 

with the topic in in-service workshops for new teachers, etc. These 

recommendations stem from the need to minimize the level of teacher burnout 

as well as to increase teacher efficiency and effectiveness. This could impact 

not only teachers, as individuals, but also possibly contribute to the solving of 

problems on the school and system levels: Issues such as teacher attrition, high 

levels of turnover, lack of motivation, decrease in the level of efficiency, 

decrease in the level of commitment to the organization, and more, need to be 

more proactively addressed for the benefit of the educational system. 
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