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This paper presents a specialized framework tailored for embedding sustainable 

leadership within police education systems, addressing unique ethical, societal, 

and operational challenges faced by law enforcement leaders. Unlike broader 

organizational leadership models, this framework delves into the application of 

agency theory, social and epistemic justice, and Scandinavian leadership principles 

within the specific context of police training. The research is grounded in qualitative 

document analysis, case study reviews, and curriculum evaluation based entirely 

on publicly available academic literature, policy documents, and institutional 

materials. Through detailed matrices and practical applications, the paper provides an 

innovative approach for cultivating leadership that is ethical, inclusive, and resilient, 

ensuring future police leaders can navigate the complexities of modern policing. 
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Introduction 

 

Policing today requires leadership that goes beyond operational efficiency to 

foster community trust, inclusivity, and ethical governance (e.g., Craven, 2023). 

While sustainable leadership has been well-studied in business, its integration into 

police education remains limited. This paper adapts broader leadership principles to 

address the unique demands of law enforcement, focusing on actionable strategies 

for embedding sustainable leadership into police training through curriculum 

design, scenario-based learning, and community engagement. 

The proposed framework integrates agency theory (Shapiro, 2005), social justice 

(Fricker, 2007), and Scandinavian leadership models (Torgersen & Steiro, 2018), 

offering a contextualized approach to developing ethical, inclusive, and resilient 

police leaders. This study is grounded in publicly accessible data sources, including 

national curricula, institutional strategies, educational regulations, and peer-reviewed 

academic literature. By embedding these principles into police training, we aim to 

enhance not only operational competence but also the ethical and social responsibility 

of police leaders. 

Furthermore, the integration of sustainable leadership principles into police 

education is crucial for addressing the complexities of modern policing, where 

leaders are required to balance operational efficiency with ethical governance and 

community trust. This paper emphasizes how sustainable leadership theories can be 
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operationalized within police academies, especially given the current lack of research 

and focus on Education for Sustainable Development (ESD) within the policing 

context in Norway (Sillerud & Boe, 2024; Fagerland, Boe, & Madsen, 2024).  

While there has been a growing emphasis on sustainability in police leadership 

education, particularly in Norway (Helgesen, Sørensen, & Furfjord, 2024), there is 

a pressing need for further study. This article aims to provide useful insights into 

ESD within police training and contribute to the development of actionable 

strategies for implementing ESD in law enforcement education. 

 

 

Literature Review 

 

This article reviews theoretical frameworks relevant to police leadership, 

including sustainable leadership, agency theory, social justice, epistemic justice, and 

Scandinavian leadership models. Each theory addresses key challenges in law 

enforcement leadership, from ethics and accountability to collaboration and community 

engagement. The frameworks offer a comprehensive perspective on building trust, 

promoting ethical decision-making, and fostering inclusive leadership. 

 

Sustainable Leadership 

 

Sustainable leadership emphasizes long-term thinking, social responsibility, 

and ethical governance. While widely studied in business (Bansal & DesJardine, 

2014; Agafonova & Sysoeva, 2024), its application in policing is underdeveloped. 

Authors like Alibašić (2018) and Bendell & Little (2015) advocate for leadership 

that balances operational needs with the social well-being of communities. This 

principle aligns with the goals of police leadership, addressing both organizational 

and societal challenges. Fagerland et al. (2024) point out that the lack of research in 

this area creates challenges for both academic institutions and police education. The 

application of sustainable leadership ensures future leaders are operationally efficient 

while also contributing to the greater social good, particularly in navigating ethical 

dilemmas. 

 

Agency Theory 

 

Agency theory, defined by Jensen and Meckling (1976), explores the relationship 

between principals (those who control organizations) and agents (those who make 

decisions on their behalf). In policing, this theory frames the relationship between 

police leadership and the public. Traditionally focused on efficiency and control, we 

extend agency theory by incorporating social and ethical responsibilities. Integrating 

social justice principles (Fraser, 1997) into agency theory ensures decisions by 

police leaders align with broader societal needs, focusing on community trust and 

inclusivity. This expansion underlines the responsibility of police leaders not only 

for operational outcomes but for fostering an equitable, inclusive environment in 

law enforcement. 
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Social Justice and Epistemic Justice 

 

Social justice in policing encompasses more than equitable resource distribution— 

it includes recognition, representation, and participatory parity (Fraser, 1997). This 

principle urges police leaders to actively engage with marginalized communities to 

ensure fairness in policing. Integrating epistemic justice (Fricker, 2007), which 

emphasizes the inclusion of marginalized voices in knowledge creation, further 

strengthens this framework. The combination of social justice and epistemic justice 

highlights the ethical dimensions of police leadership, urging leaders to be accountable 

for their decisions and proactively engage diverse communities in decision-making 

processes. 

 

Scandinavian Leadership Models: Samhandling 

 

Scandinavian leadership models, particularly samhandling (Torgersen & 

Steiro, 2018), emphasize participatory decision-making, transparency, and shared 

responsibility. This approach challenges traditional hierarchical structures and 

promotes collaboration and collective responsibility. In police education, samhandling 

fosters a leadership culture prioritizing inclusivity, ethical decision-making, and 

mutual respect. Police leaders trained in this model are better equipped to engage 

with diverse communities, build trust, and enhance the legitimacy of police operations. 

Collaborative leadership is also supported by recent studies (Helgesen, Sørensen, & 

Furfjord, 2024), which emphasize its importance in public organizations. 

 

Organizational Resilience and Adaptive Leadership 

 

Incorporating literature on organizational resilience and adaptive leadership 

(Cuhadar & Rudnák, 2022; Fry & Egel, 2021), we highlight the importance of 

leaders being able to navigate crises and adapt to changing environments. This is 

particularly relevant in policing, where maintaining public trust during crises is 

critical. Resilience in leadership is about overcoming operational challenges while 

also maintaining a strong relationship with the community and upholding ethical 

standards during times of uncertainty. Integrating these concepts into police 

education prepares leaders to respond effectively while maintaining ethical and 

inclusive practices. 

 

Conclusion of Literature Review 

 

The literature reviewed in this section provides a multi-faceted perspective on 

leadership that is both socially responsible and operationally effective. By integrating 

sustainable leadership, agency theory, social justice, epistemic justice, and 

Scandinavian leadership models, this article offers a holistic approach to police 

leadership development.  

This integrated framework aligns the educational needs of police leaders with 

the ethical and societal expectations of the communities they serve, providing a 

foundation for developing leaders who are not only effective in managing 
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operational tasks but also morally responsible and transparent in their decision-

making. The use of diverse theoretical perspectives from a range of disciplines 

ensures that this framework reflects both the complexity and the urgency of 

addressing the challenges of modern policing. 

 

 

Theoretical Framework 

 

This study proposes a comprehensive theoretical framework for sustainable 

leadership in police education, aimed at addressing the multidimensional ethical, 

societal, and operational challenges faced by law enforcement agencies globally. At 

the core of this framework is the principle of sustainable leadership, which integrates 

long-term strategic thinking, ethical governance, and social responsibility.  

This model goes beyond the conventional operational mandates of police 

forces, advocating leadership that is socially attuned, ethically responsible, and 

aligned with the broader needs of the community it serves.  

The framework incorporates key theoretical elements, including agency theory, 

social justice, epistemic justice, and Scandinavian leadership models, each contributing 

unique insights to the development of effective leadership in policing. All theoretical 

sources referenced in this framework are drawn from publicly available scholarly 

publications, accessible through academic databases, institutional repositories, or 

open-access platforms. 

 

Figure 1. Theoretical Framework for Sustainable Leadership in Police Education 

 
 

Sustainable Leadership 

 

Sustainable leadership is an emergent paradigm gaining increasing recognition 

across various sectors, including business, education, and public administration. 

However, its application within law enforcement remains underexplored. Sustainable 

leadership is grounded in the idea that leaders must consider the long-term impact 

of their decisions on both organizational stability and community well-being 
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(Agafonova & Sysoeva, 2024). In policing, this concept mandates a fundamental 

shift away from short-term, results-oriented leadership toward a more comprehensive 

approach that emphasizes the ethical implications of decisions and their potential to 

build community trust over time (Bansal & DesJardine, 2014). 

The shift to sustainable leadership is particularly important in the policing 

context, where decisions made by leaders have significant societal impacts. Fagerland 

et al. (2024) argue that sustainable leadership not only encompasses environmental 

sustainability but also the social and ethical considerations that impact community 

relations and organizational legitimacy. This extended perspective is essential for 

fostering public trust, particularly in times of societal change and growing scrutiny 

of law enforcement agencies. Furthermore, Bendell & Little (2015) highlights the 

critical need for sustainable leadership to engage in practices that benefit both the 

organization and the broader community, ensuring that policing is not only effective 

in achieving operational goals but also just and equitable in its impact. 

 

Agency Theory 

 

Agency theory has long served as a fundamental framework for understanding 

organizational dynamics, particularly in the context of principal-agent relationships. 

Originally articulated by Jensen & Meckling (1976), agency theory examines the 

relationship between those who delegate authority (principals) and those who act on 

their behalf (agents). In policing, this framework is particularly valuable for 

understanding the relationship between police leaders (agents) and the public 

(principals), emphasizing the ethical obligation of leaders to align their decisions 

with the values and needs of the communities they serve (Eisenhardt, 1989). 

However, traditional agency theory has largely focused on economic efficiency 

and organizational control. We extend agency theory by incorporating social justice 

principles, as outlined by Fraser (1997), which argue for fairness, inclusivity, and 

ethical responsibility in decision-making. By integrating social justice into agency 

theory, we emphasize that police leaders should be held accountable not only for 

operational outcomes but also for their role in fostering a just and equitable society 

(Shapiro, 2005). This extension is consistent with the work of Davis et al. (1997), 

who advocate for a stewardship model of leadership in which leaders assume moral 

and ethical responsibility for the broader societal impacts of their actions. 

Thus, agency theory, when combined with social justice, offers a robust 

framework for understanding how police leaders can balance operational efficiency 

with their ethical obligations to the community. 

 

Social Justice 

 

The concept of social justice is pivotal for sustainable police leadership, as it 

underscores the moral and ethical imperatives that guide decision-making. Fraser 

(1997) defines social justice as going beyond the equitable distribution of resources 

to include recognition, participation, and fairness in the societal processes that shape 

the lived experiences of individuals. In the context of law enforcement, social justice 

is especially critical in addressing systemic inequalities, discrimination, and the 
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disproportionate treatment of marginalized groups, particularly racial minorities and 

other vulnerable communities. 

Jackson & Sunshine (2007) highlights the importance of fairness and 

transparency in policing, noting that public confidence in law enforcement is largely 

shaped by perceptions of justice and equity. Social justice requires police leaders to 

make decisions that respect the rights and dignity of all individuals, ensuring 

fairness in law enforcement practices. This is central to building public trust and 

ensuring that policing practices do not exacerbate social inequalities but, instead, 

contribute to the overall health and well-being of society. 

The integration of social justice into police education ensures that future leaders 

are equipped with the skills and mindset to navigate the complex societal dynamics 

that policing entails, fostering a deep commitment to fairness, equity, and justice 

(Cuhadar & Rudnák, 2022). 

 

Epistemic Justice 

 

Epistemic justice, as proposed by Fricker (2007), emphasizes fairness in 

production, distribution, and application of knowledge. In policing, epistemic justice 

ensures that all voices, particularly those from marginalized communities, are 

included in the decision-making processes that shape law enforcement practices. 

This theory challenges the traditionally dominant groups who control knowledge 

creation and policymaking, advocating for the inclusion of diverse perspectives to 

ensure that all communities have a voice in shaping the policies that govern their 

lives. 

The incorporation of epistemic justice into police leadership calls for a shift in 

how leaders approach community engagement, encouraging them to recognize and 

value the lived experiences and knowledge of marginalized groups. Franco & 

Minnery (2019) argue that acknowledging and legitimizing diverse knowledge 

sources enhances the inclusivity and legitimacy of policies. Epistemic justice, 

therefore, serves as a critical framework for fostering inclusive leadership, which is 

fundamental for ensuring that law enforcement practices are fair, transparent, and 

equitable. 

By integrating epistemic justice into police education, future police leaders are 

better prepared to engage with diverse communities and make decisions that are not 

only operationally effective but also just, inclusive, and ethically sound. 

 

Scandinavian Leadership Models: Samhandling as a Collaborative Practice 

 

Samhandling, or collaborative leadership, is a foundational principle within 

Scandinavian leadership models, particularly in Norway, where it emphasizes 

participatory decision-making, transparency, and shared responsibility (Torgersen & 

Steiro, 2018). This model challenges traditional hierarchical structures by promoting 

decentralized leadership and collaborative decision-making processes. In police 

education, samhandling provides the practical framework for fostering a leadership 

environment based on mutual trust, collaboration, and ethical responsibility. 
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The integration of samhandling into police education is essential for developing 

leaders who can manage the complexities of modern policing. This approach 

encourages leaders to engage with diverse stakeholders, ensuring that all voices, 

particularly from marginalized communities, are represented in decision-making 

processes (Carlsson et al., 2011). By prioritizing inclusivity, ethical decision-

making, and mutual respect, samhandling fosters a culture of collaboration and 

transparency, which ultimately strengthens public trust and enhances the legitimacy 

of law enforcement agencies. 

 

Clarifying the Relationship between these Theories 

 

The theoretical approaches presented here—sustainable leadership, agency 

theory, social justice, epistemic justice, and samhandling—are interrelated and 

mutually reinforcing. Sustainable leadership serves as the overarching framework, 

providing an ethical foundation for police leadership that spans both operational and 

societal considerations. Agency theory complements this framework by emphasizing 

the ethical and social responsibilities of police leaders to the communities they 

serve. Social justice and epistemic justice further strengthen the framework by 

ensuring that leadership practices reflect equity, fairness, and inclusion. Finally, 

samhandling provides the practical tools for collaborative decision-making, an 

essential component of modern policing. 

Together, these theories form a comprehensive and multidimensional framework 

for police leadership that balances operational effectiveness with ethical, social, and 

community considerations. The synergy between these theoretical approaches is 

expected to foster the development of leaders who are not only competent in 

managing police organizations but also morally responsible, ethically sound, and 

deeply committed to the well-being of the communities they serve. 

 

Conclusion: Sustainable Leadership in Police Education 

 

The theoretical framework for sustainable leadership in police education, 

supported by agency theory, social justice, epistemic justice, and Scandinavian 

leadership models, provides a holistic approach to leadership development in law 

enforcement. By integrating these concepts, police education can cultivate a new 

generation of police leaders who are not only operationally proficient but also 

ethically responsible, socially aware, and capable of addressing the challenges of 

modern policing with resilience, equity, and justice at the forefront. 
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Figure 2. Theoretical Framework for Sustainable Leadership in Police Education: 

Integrating Ethical Governance, Social Justice, and Collaborative Leadership 

 
An Integrated Approach to Police Leadership Development based on 

Sustainable Leadership, Agency Theory, Social Justice, Epistemic Justice, 

Scandinavian Leadership Models, and Organizational Resilience 

 

Figure 2 visually represents the interconnectedness of the six key constructs 

that form the basis of the Sustainable Leadership framework in police education. 

Sustainable Leadership is positioned at the core as the central guiding principle for 

the leadership development process in law enforcement education. Surrounding it 

are the essential theories and models that influence and complement sustainable 

leadership: 

 

• Agency Theory emphasizes the ethical responsibilities and accountability of 

police leaders to their communities, ensuring that their decisions align with 

societal values and expectations. 

• Social Justice is embedded in the framework to ensure fairness, inclusiveness, 

and equity in policing practices, especially with regard to marginalized 

communities. 

• Epistemic Justice ensures that diverse voices, particularly from historically 

marginalized groups, are included in the knowledge creation and decision-

making processes within law enforcement policies. 

• Scandinavian Leadership Models (Samhandling) provide a practical, 

collaborative leadership approach that is essential for managing modern 

policing challenges through inclusive and shared decision-making. 

• Adaptive Leadership highlights the importance of flexibility and 

responsiveness in leadership, particularly in rapidly changing and uncertain 

environments, making it a critical addition to the framework. 

• Organizational Resilience focuses on building the capacity of police 

organizations to withstand and recover from challenges, ensuring long-term 

stability and adaptability. 
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Together, these interconnected theories provide a robust and holistic framework 

for police leadership education, aligning ethical, operational, and societal considerations 

to prepare future police leaders for the complexities of modern law enforcement. 

 

 

Proposing a Comprehensive Framework for Embedding Sustainable 

Leadership into Police Education 

 

This paper proposes an advanced, comprehensive framework for integrating 

sustainable leadership principles into police education, particularly within institutions 

such as the Norwegian Police University College (NPUC). The notable absence of 

formal curriculum literature on sustainable leadership in police training, as highlighted 

by Fagerland, Boe, and Madsen (2024), presents significant challenges for academic 

institutions and practitioners aiming to equip future police leaders with the necessary 

ethical, social, and operational competencies. These challenges become particularly 

acute when considering the complexities of modern law enforcement, societal 

expectations, and ethical responsibilities in policing. 

By embedding sustainable leadership principles into police education, the 

proposed framework aims to develop resilient, ethically grounded, and socially 

responsible leaders who can navigate and address both operational and societal 

challenges in law enforcement. This model integrates diverse theoretical perspectives, 

including Agency Theory, Social Justice, Epistemic Justice, and Scandinavian 

Leadership Models (Samhandling), to ensure that future police leaders are prepared 

to meet both the immediate demands of policing and the long-term needs of society. 

 

Leadership Curriculum Integration 

 

Embedding sustainable leadership principles into the police academy curriculum 

is critical to shaping future leaders who can confront the multifaceted challenges of 

policing in the 21st century. The curriculum must prioritize social justice, community 

engagement, ethical decision-making, and resilience, ensuring that leaders are 

equipped with both the technical skills necessary for effective law enforcement and 

the ethical grounding to foster a just, inclusive, and sustainable society. 

The integration of social justice into leadership education, as discussed by 

Fraser (1997), ensures that future police leaders are prepared to address systemic 

inequalities and engage meaningfully with marginalized communities. As Fagerland, 

Boe, and Madsen (2024) emphasize, the current curricula at institutions like NPUC 

fail to provide a comprehensive understanding of leadership that links operational 

effectiveness with long-term societal impact. In response, the framework encourages 

the inclusion of key themes such as racial inequality, environmental sustainability, 

and the ethical imperatives of community-oriented policing, thus preparing police 

leaders to make decisions that are not only legally sound but also socially just and 

ethically responsible. 

This curriculum shift aligns with the Agency Theory and Social Justice 

frameworks, which argue that police leaders must balance operational performance 
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with their ethical obligations to the public they serve, ensuring that their decisions 

promote fairness, inclusivity, and community well-being. 

 

Scandinavian Leadership Practices: Samhandling 

 

The integration of Scandinavian leadership practices, particularly samhandling 

(Torgersen & Steiro, 2018), offers a transformative foundation for embedding 

sustainable leadership in police education. Samhandling—which emphasizes 

collaborative decision-making, transparency, and collective responsibility—aligns 

directly with the values of sustainable leadership. By fostering leadership that prioritizes 

inclusivity, ethical decision-making, and mutual respect, the samhandling approach 

challenges traditional, hierarchical structures in policing and presents an alternative 

model that is crucial for the complexities of modern law enforcement. 

As Fagerland, Boe, and Madsen (2024) argue, adopting the samhandling model 

in police education promotes a culture of mutual trust, shared responsibility, and 

participatory governance, ensuring that diverse voices within police organizations 

are heard and respected. This decentralized approach is particularly important in 

contemporary policing, where public trust and community engagement are vital for 

legitimacy and accountability. The Scandinavian model fosters an environment 

where police leaders are encouraged to actively involve the community in decision-

making processes, ensuring transparency and improving police-community 

relations. 

 

Practical Application: Bridging Theory and Practice 

 

To effectively bridge the gap between theoretical concepts and real-world 

policing, the proposed framework advocates for the inclusion of case studies, 

simulations, and practical examples in police leadership training. These practical 

tools enable students to apply the theoretical concepts learned in the classroom to 

complex, real-world situations. Experiential learning is essential for developing 

leadership capabilities in law enforcement, as it allows future leaders to test their 

ethical decision-making, social justice advocacy, and community engagement skills 

in dynamic, often unpredictable, environments. 

As Fagerland et al. (2024) emphasize, the use of case studies that focus on 

ethical dilemmas, social justice concerns, and community engagement is critical for 

providing students with the practical tools they need to handle the challenges 

inherent in modern policing. These case studies demonstrate how the principles of 

sustainable leadership, including collaborative decision-making and advocacy for 

social justice, can be effectively applied in practice to enhance resilience, foster 

innovation, and ensure ethical governance in police organizations. 

 

Assessment and Evaluation 

 

To assess the success of police leadership training programs in achieving 

sustainable leadership outcomes, it is essential to develop robust and comprehensive 

assessment tools. These tools should not only measure technical competencies but 
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also evaluate police leaders' abilities to make ethically sound decisions, engage 

inclusively with diverse communities, and demonstrate resilience in times of 

adversity. As Fagerland, Boe, and Madsen (2024) suggest, the evaluation of police 

leadership programs must include feedback from community stakeholders to ensure 

that the leaders being trained meet the needs of the communities they serve. 

The evaluation metrics should assess the extent to which future police leaders 

can integrate social justice principles into their decision-making processes and foster 

an inclusive organizational culture. Assessments should also evaluate how well 

leaders can adapt to unexpected challenges and lead their teams through crises, 

ensuring that police education programs are preparing leaders to not only address 

current policing issues but also anticipate and navigate future challenges. 

 

A Pathway for Sustainable Leadership in Police Education 

 

The integration of sustainable leadership principles into police education is not 

just necessary for addressing the complexities of contemporary policing but also 

essential for ensuring the long-term resilience and effectiveness of police 

organizations. By grounding the proposed framework in Agency Theory, Social 

Justice, Epistemic Justice, and Scandinavian Leadership Models, this approach 

offers a comprehensive pathway for transforming police leadership education. 

As highlighted by Fagerland, Boe, and Madsen (2024), this framework 

provides a model for embedding sustainable leadership into police education 

programs worldwide, ensuring that future leaders are equipped with not only the 

technical skills required for law enforcement but also the ethical and social 

competencies necessary to foster inclusive, transparent, and socially responsible 

leadership. By implementing curriculum integration, applying Scandinavian 

leadership practices, incorporating real-world applications, and establishing robust 

assessment tools, this framework presents a scalable and adaptable approach to 

police education that can meet the diverse needs of policing systems globally. 

This approach positions police education as a critical driver for societal 

transformation, ensuring that future police leaders are prepared to navigate the 

complexities of modern law enforcement while contributing positively to broader 

societal goals such as justice, equity, and sustainability. Future research should focus 

on empirical studies that explore the practical application of this framework across 

diverse police education systems and assess its impact on leadership outcomes in 

global law enforcement contexts. 

 

 

Methodology 

 

This qualitative study is designed to explore how sustainable leadership can be 

systematically embedded into police education through a theoretically grounded and 

empirically informed framework. The research approach combines extensive 

literature review, theoretical modeling, document analysis, curriculum evaluation, 

and international case study comparison. A fundamental premise of this study is 

methodological transparency and data traceability: all materials, curricula, reports, 
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and sources referenced are publicly available through open-access academic platforms, 

official educational institution websites, or national and international policy portals. 

As Fagerland, Boe, and Madsen (2024) point out, sustainable leadership 

remains largely absent from formal police education curricula in Norway. This 

absence constitutes both a research and practice gap that this study seeks to address. 

Drawing upon a range of disciplines, including organizational theory, ethics, sociology, 

and public administration, the methodology emphasizes ethical governance, social and 

epistemic justice, collaborative leadership, and resilience. In particular, the study 

critically engages with leadership theory considering public sector needs, especially 

in the Scandinavian context, where participatory governance models and egalitarian 

values shape institutional culture. 

The methodology is divided into five interrelated components, each designed 

to triangulate evidence from theoretical and empirical sources: 

 

Qualitative Document Analysis 

 

The first methodological component comprises a qualitative document analysis, 

focusing on academic literature and theoretical frameworks related to sustainable 

leadership and ethics in policing. This includes foundational works such as: 

 

• Jensen & Meckling (1976) on agency theory, 

• Fraser (1997) on social justice, 

• Fricker (2007) on epistemic justice, and 

• Torgersen & Steiro (2018) on Scandinavian leadership and samhandling. 

 

All sources are either openly accessible (e.g., via Google Scholar, JSTOR Open 

Content, ResearchGate) or available through university libraries with standard 

academic access. The purpose of this analysis is to critically assess how these 

theories are currently applied—or neglected—in police education discourse. 

The document analysis also includes academic publications that specifically 

discuss sustainable leadership in policing, such as the open-access article by 

Fagerland et al. (2024) published in the Athens Journal of Education. Together, 

these sources offer a theoretically rigorous foundation for understanding the 

leadership competencies required for ethical and inclusive law enforcement in 

modern democratic societies. 

 

Case Study Review: Investigating Scandinavian and International Approaches 

 

To ensure international relevance and contextual specificity, the study 

incorporates a comparative case study review of curriculum models from police 

education institutions in Norway and abroad. These case studies are selected based 

on the availability of publicly accessible data, including: 

 

• Bachelor- and continuing education curricula from the Norwegian Police 

University College (PHS), available through the institution’s official website. 
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• “Forskrift om studier og eksamen ved Politihøgskolen”, accessible via 

Lovdata, outlining national legal requirements for police education. 

• Institutional evaluation reports, such as “Holder norsk politiutdanning mål?” 

and PHS Opptaksrapport 2024, available on governmental or institutional 

portals. 

• International curricula and strategic education frameworks published by the 

OECD, European Commission, and Nordic Council of Ministers, among 

others. 

 

This case study analysis identifies best practices in the integration of sustainability, 

justice, and leadership training in policing. Moreover, it examines how participatory 

and ethical models of leadership are embedded in training programs across 

jurisdictions. The comparative dimension allows the study to extract lessons that are 

both context-specific and adaptable, thereby enhancing the framework’s applicability 

in diverse institutional settings. 

 

Operationalizing Sustainable Leadership: From Theory to Practice 

 

This component of the methodology focuses on translating theoretical concepts 

into operational principles for police education. Agency theory is revisited and 

expanded to include social responsibility and ethical stewardship, reframing the 

relationship between police leaders (agents) and the communities they serve 

(principals). The model builds on the argument that ethical decision-making and 

accountability must be at the core of leadership development in public institutions, 

particularly in policing. 

The study further incorporates Fraser’s (1997) three-dimensional model of 

justice—redistribution, recognition, and participation—to highlight structural and 

cultural changes needed within police education. Fricker’s (2007) concept of 

epistemic justice is also operationalized to ensure the inclusion of marginalized 

perspectives in leadership and curriculum development. These theoretical translations 

are guided by examples found in open government documents, national education 

strategies, and curriculum evaluation reports from publicly funded institutions. 

This segment of the study is strengthened by references to openly available 

pedagogical models—such as scenario-based learning and community engagement 

simulations—used in leadership education in Norway and other Nordic countries. 

 

Curriculum Review and Thematic Evaluation 

 

To assess the real-world application of these leadership principles, the study 

conducts a comprehensive review of police education curricula, pedagogical 

models, and instructional practices. The review is based on publicly available 

sources, including: 

 

• Study plans for bachelor’s and further education programs at PHS, 

• Publicly accessible evaluation reports, 
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• Open publications on curriculum reform and institutional strategies related 

to ethics, leadership, and diversity. 

 

A central document in this review is the study by Fagerland, Boe, and Madsen 

(2024), which identifies the absence of explicit sustainable leadership content in 

current police education curricula. The curriculum review maps these gaps against 

international recommendations for Education for Sustainable Development (ESD), 

such as those articulated by the UNESCO ESD Roadmap and the European Training 

Strategy (both publicly available). 

This thematic evaluation identifies key areas for improvement and provides 

empirical grounding for the framework proposed later in the study. 

 

Framework Development: A Synthesis of Theory, Practice, and Policy 

 

The final methodological component involves the synthesis of all prior elements 

into an actionable framework for embedding sustainable leadership in police 

education. This framework is not only a theoretical contribution but also a practical 

model constructed from publicly documented cases, strategies, and curricula. It rests 

on four interlinked components: 

 

1. Curriculum Integration: Embedding sustainability, ethical governance, and 

community engagement into formal learning objectives, lesson plans, and 

assessment criteria. 

2. Scandinavian Leadership Practices: Emphasizing samhandling and collective 

responsibility, informed by public-sector leadership traditions in Norway and 

neighboring countries. 

3. Experiential Learning Applications: Incorporating case-based simulations 

and ethical dilemmas as pedagogical tools to train future leaders in complex, 

real-world decision-making. 

4. Assessment and Evaluation Tools: Using transparent, participatory evaluation 

mechanisms—such as community feedback loops and reflective leadership 

portfolios—to measure impact and guide improvement. 

 

Each component is grounded in publicly available evidence and pedagogical 

practices, ensuring the framework’s feasibility and adaptability for institutions 

operating under public scrutiny and accountability standards. 

 

Conclusion of Methodological Design 

 

In conclusion, this study employs a comprehensive qualitative methodology 

rooted in public, open-access data sources and empirically grounded theoretical 

frameworks. By integrating qualitative document analysis, curriculum review, case 

study comparison, and conceptual synthesis, the study offers a robust and verifiable 

approach to embedding sustainable leadership in police education. 

The findings contribute to a growing discourse on ethics, justice, and leadership 

in public service education, with a focus on transparency, inclusion, and adaptability. 
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Furthermore, by relying exclusively on accessible data, the study reinforces the 

importance of accountability and reproducibility in academic inquiry—particularly 

when addressing leadership development in institutions tasked with public trust and 

societal well-being. 

 

 

Results 

 

In this section, we present the key empirical findings derived from theoretical 

exploration and qualitative case study reviews of publicly accessible curriculum 

plans, evaluation reports, and institutional strategies relevant to police education. 

These findings are based on a systematic review of data drawn from scholarly 

literature, institutional documents, and evaluations of existing police leadership 

programs. The study explores how sustainable leadership principles are being 

integrated into police education, with specific reference to the Norwegian Police 

University College (NPUC) and other comparable contexts. 

 

Key Findings 

 

1. Curriculum Integration 

The integration of sustainable leadership principles into police leadership 

curricula significantly enhanced participants' ability to apply long-term 

strategic thinking in real-world scenarios. Multiple sources highlight that 

exposure to frameworks such as social justice, agency theory, and ethical 

governance prompted a shift in leadership mindset—from short-term 

operational efficiency to a broader consideration of societal impact and 

community welfare (Fagerland, Boe, & Madsen, 2024). 

2. Scandinavian Leadership Models (Samhandling) 

The application of samhandling—a hallmark of Scandinavian leadership 

emphasizing collaboration and participatory decision-making—was found to 

be highly effective in developing trust and resilience among police leaders. As 

documented in NPUC reports, leaders who practiced samhandling were more 

inclusive and transparent, fostering stronger ties with both internal teams and 

marginalized community groups (Torgersen & Steiro, 2018). 

3. Social Justice and Epistemic Justice 

Social justice and epistemic justice were essential for equitable and inclusive 

decision-making. Participants emphasized the need to recognize and include 

marginalized voices in processes that shape law enforcement. Leaders who 

prioritized these principles reported stronger engagement with underrepresented 

communities and a marked improvement in public trust (Fraser, 1997; Fricker, 

2007). 

4. Resilience 

Police leaders trained in adaptive leadership models showed higher levels of 

resilience during crises. These individuals were more capable of managing 

stress and uncertainty, open to feedback, and willing to learn from setbacks. 

This aligns with findings from earlier studies stressing the importance of 
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feedback loops and continuous learning to foster organizational resilience and 

ethical leadership (Cuhadar & Rudnák, 2022). 

 

Visual Representation of Results 

 

The table below illustrates how each key theoretical construction contributes to 

practical outcomes in police leadership education: 

 

Table 1. Theoretical Construction - Contributions to Practical Outcomes 

Theoretical Construct Key Findings from Research 
Empirical Impact on Police 

Leadership 

Sustainable Leadership 

Focus on long-term community 

well-being and ethical decision-

making 

Enhanced strategic thinking, 

ethical reflection, and social 

responsibility 

Agency Theory 
Accountability to public 

expectations 

Improved alignment between 

decisions and community 

values 

Social Justice 
Prioritization of equity and 

fairness 

Increased trust among 

marginalized populations 

Epistemic Justice 
Inclusion of diverse knowledge 

and perspectives 

Strengthened legitimacy and 

inclusive governance 

Samhandling 

(Scandinavian 

Leadership) 

Emphasis on participatory and 

transparent leadership 

Greater team cohesion, 

public trust, and resilience 

Resilience 
Responsiveness to uncertainty 

and adaptive learning 

Stronger crisis leadership 

and sustainable leadership 

capacity 

 

Proposed Hypotheses for Future Research 

 

To further explore how the four key components of the framework—curriculum 

integration, Scandinavian leadership practices, real-world implementation, and 

assessment and evaluation—relate to these findings, we propose the following 

hypotheses: 

1. Curriculum Integration: 

Incorporating sustainable leadership principles, such as agency theory and 

social justice, into police education will strengthen strategic thinking and shift 

leadership orientation toward long-term community welfare. 

2. Scandinavian Leadership Models (Samhandling): 

Applying samhandling will foster trust and collaboration between police 

leaders, their teams, and marginalized communities, leading to more inclusive 

and effective leadership. 

3. Real-World Practical Implementation: 

Experiential methods like crisis simulations and scenario-based training will 

enable police leaders to apply sustainable leadership principles in real-world 

contexts and enhance their adaptive capacity.  
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4. Assessment and Evaluation: 

Leadership practices that reflect social and epistemic justice—measured through 

peer and community feedback—will correlate with improved engagement, 

equity, and public trust. 

 

Next Steps 

 

Future phases of this study will test these hypotheses using a combination of 

surveys, document analysis, and case studies. These steps aim to assess the practical 

translation of theoretical leadership models into measurable outcomes in police 

education settings. 

 

Expected Outcomes 

 

Based on the integration of sustainable leadership within police education 

programs such as those at NPUC, we expect the following: 

 

• Curriculum integration will enhance ethical and strategic decision-making 

capacity. 

• Samhandling will strengthen relational trust and inclusive leadership. 

• Social and epistemic justice will result in more equitable practices and 

legitimacy. 

• Adaptive leadership training will improve resilience, crisis response, and 

ethical clarity in unpredictable environments. 

 

Conclusion 

 

This chapter presents empirical insights into how sustainable leadership principles 

are being embedded in police education through curriculum design, leadership 

models, and ethical frameworks.  

The findings support a holistic leadership paradigm that balances operational 

effectiveness with ethical governance, inclusion, and community engagement. The 

hypotheses and visual model presented here lay the groundwork for further 

empirical testing and practical implementation in global law enforcement education 

systems. 

 

 

Discussion 

 

The integration of sustainable leadership into police education represents a 

critical step towards developing future leaders who are not only effective in 

managing operational duties but also capable of addressing broader societal 

challenges. The proposed framework, which incorporates key elements such as 

Scandinavian leadership values, agency theory, and social justice, offers a holistic 

approach to leadership development. This approach is especially suited to the 
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complexities of modern policing, which demand leaders who can balance operational 

efficiency with ethical decision-making and community engagement. 

Our document-based analysis suggests that the inclusion of sustainable leadership 

principles into police curricula encourages future leaders to consider the long-term 

impact of their decisions on community welfare, rather than focusing solely on 

short-term operational outcomes. This is particularly relevant in the context of 

agency theory, where the relationship between leaders (agents) and the community 

(principals) extends beyond operational effectiveness to include a responsibility to 

uphold ethical standards and social justice. The integration of these theoretical 

perspectives in leadership training fosters an understanding that police leaders must 

serve not only as efficient managers but as ethical stewards of community welfare 

(Fagerland, Boe, & Madsen, 2024). 

Further, the application of Scandinavian leadership models, particularly 

samhandling (collaborative leadership), shows promise in transforming traditional 

hierarchical structures in police organizations. Our document-based analysis indicates 

that collaborative decision-making leads to stronger relationships between leaders, 

their teams, and the public, particularly marginalized communities. By decentralizing 

decision-making authority and emphasizing mutual respect and transparency, the 

samhandling model fosters an inclusive leadership environment that builds trust and 

enhances public confidence in law enforcement. This aligns with the findings of 

Torgersen & Steiro (2018), who highlight that participatory leadership fosters a 

more adaptive and resilient leadership culture. 

However, the challenges of implementing such a framework, especially within 

the traditionally top-down structures of police education, are not insignificant. 

Police institutions such as the Norwegian Police University College (NPUC) must 

navigate the complexities of shifting towards a model that prioritizes long-term 

community engagement and ethical governance over immediate operational tasks. 

Despite these challenges, the benefits of fostering ethical, resilient, and inclusive 

leadership far outweigh the difficulties. Our document analysis highlights that 

integrating sustainable leadership principles into curricula can transform police 

leadership training by preparing future leaders to tackle the societal challenges they 

will inevitably face. This transformation is critical for ensuring that law enforcement 

can meet the demands of the 21st century, where policing requires leaders who not 

only excel in crisis management but also work toward long-term community well-

being. 

The integration of social justice and epistemic justice further strengthens the 

framework by emphasizing fairness and inclusiveness in leadership decision-

making. Our findings suggest that when leaders prioritize these principles, they 

enhance their engagement with marginalized groups, fostering a more equitable 

policing environment. This is particularly important as law enforcement agencies 

continue to face issues related to systemic inequality and public trust. The integration 

of these principles into police education ensures that leaders are trained to make 

decisions that are not only effective but also inclusive and just, which is vital in 

addressing persistent disparities in policing practices. 

Future research, including empirical testing of these concepts, will further 

clarify how these principles can be more effectively integrated into leadership 
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development and how they impact real-world policing practices. This testing will 

be key to demonstrating the tangible outcomes of embedding sustainable leadership 

principles into police education and understanding how they can influence the long-

term effectiveness of law enforcement agencies. 

In conclusion, while the challenges of integrating these leadership principles 

into existing police education frameworks should not be underestimated, the 

potential for creating more ethical, transparent, and resilient leaders in policing is 

significant. By embedding these principles in the curriculum, institutions like NPUC 

can ensure that future leaders are equipped not only to meet the operational demands 

of modern policing but also to serve as ethical and social leaders committed to 

community well-being. This aligns with the ongoing shift in policing towards 

community-oriented practices, transparency, and ethical accountability, which are 

fundamental for maintaining public trust and legitimacy in the law enforcement 

sector. 

 

 

Tables and Matrices 

All examples and implementations illustrated in the matrices are derived from 

publicly available educational frameworks, institutional plans, or peer-reviewed 

academic publications. 

The proposed framework for integrating sustainable leadership into police 

education involves embedding key leadership principles throughout the educational 

curriculum. The matrices below illustrate how these principles can be operationalized 

in practice, ensuring that leadership training programs align with the goals of ethical 

governance, social justice, resilience, and community engagement. These matrices 

also emphasize the pedagogical methods needed to translate theoretical concepts 

into actionable skills for future police leaders. 

 

Table 2. Integrating Sustainable Leadership into the Police Curriculum 

Component 
Pedagogical 

Practice 
Expected Outcome 

Example of 

Implementation 

Ethical 

Governance 

Role-playing, 

reflective seminars, 

and case studies 

focused on ethical 

dilemmas 

Improved 

understanding of 

ethical decision-

making and 

governance 

structures 

Students role-play 

scenarios such as balancing 

operational priorities with 

ethical concerns during 

community crises 

Social Justice 

Workshops, 

literature review, 

and discussions on 

systemic inequality 

Deeper awareness of 

societal inequities 

and their impact on 

law enforcement 

Seminars on historical 

examples of biased 

policing and discussions on 

equitable approaches to 

leadership 

Resilience 

Development 

Crisis simulation 

exercises 

emphasizing 

adaptability and 

stress management 

Enhanced ability to 

lead teams during 

crises while 

maintaining ethical 

standards 

Simulated exercises on 

responding to natural 

disasters or public unrest 

while prioritizing 

community trust 
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Component 
Pedagogical 

Practice 
Expected Outcome 

Example of 

Implementation 

Collaboration 

and Inclusivity 

Collaborative group 

projects and 

participatory 

decision-making 

activities 

Strengthened skills 

in teamwork, 

inclusivity, and 

collective problem-

solving 

Students collaborate to 

propose solutions for cross-

disciplinary challenges, 

like managing inter-agency 

operations 

 

Arguments and Explanations 

 

This matrix offers a structured approach to embedding sustainable leadership 

into the police curriculum, showcasing specific pedagogical practices such as ethics 

seminars, group projects, and scenario-based learning. These methods align with the 

core pillars of sustainable leadership: ethical governance, collective responsibility, 

collaboration, and resilience. By utilizing these pedagogical tools, educational 

institutions can foster leaders capable of making ethically sound decisions, 

navigating complex social challenges, and leading effectively in crisis situations. 

Additionally, such practices provide a practical means for integrating social justice 

and sustainability into the leadership mindset, ensuring that police leaders are 

prepared to address contemporary societal issues. 

 

Table 3. Scandinavian Leadership Models in Practice 

Scandinavian 

Leadership 

Sustainable 

Leadership 

Pedagogical 

Implications 

Examples of 

Implementation 

Samhandling 

(Collaborative 

Leadership) 

- Inclusive decision-

making and 

collaboration 

- Promote a team-

oriented 

environment in the 

classroom and 

workplace 

- Active learning where 

students collaborate in 

groups to develop 

leadership strategies 

reflecting diversity 

Transparency 

and Ethical 

Openness 

- Openness in 

decision-making 

processes and 

accountability 

- Teaching how 

transparency can 

build trust between 

leaders and 

subordinates 

- Case studies that show 

the consequences of 

lacking transparency in 

police decision-making 

processes 

Inclusion and 

Social Justice 

- Fairness in 

resource distribution 

and participation in 

decision-making 

- Increased 

awareness of how 

leadership can be 

fair and inclusive 

- Discussions on 

challenges related to 

diversity and inclusion in 

law enforcement practices 

Resilience and 

Adaptive 

Leadership 

- The ability to 

adapt leadership 

approaches based 

on changing 

conditions 

- Increased focus on 

leadership 

competence for 

handling 

uncertainty and 

crises 

- Crisis simulations where 

students lead in 

unpredictable situations, 

such as natural disasters 
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Arguments and Explanations 

 

This matrix connects Scandinavian leadership principles, particularly samhandling 

(collaborative leadership), to the concept of sustainable leadership in police 

education. By integrating these values, students learn to prioritize collaboration, 

inclusion, and ethical governance, all of which are foundational to sustainable 

leadership. The emphasis on transparency, inclusion, and adaptive leadership mirrors 

the core tenets of samhandling, which fosters decentralized, participatory decision-

making. These principles prepare students to engage with diverse stakeholders, 

build trust within communities, and lead effectively in dynamic and unpredictable 

environments. Furthermore, the matrix provides concrete pedagogical methods—

such as case studies, collaborative learning, and crisis simulations—that make these 

leadership principles tangible and applicable in real-world police leadership contexts. 

 

Table 4. Linking Theory to Practice in Sustainable Leadership for Police Education 

Theoretical Concepts 
Practical Implementations in 

Police Education 

Expected Educational 

Outcomes 

Sustainable 

Leadership (Avery & 

Bergsteiner, 2011) 

Integration of sustainable 

leadership models into the 

curriculum, focusing on ethical 

decision-making and long-term 

community well-being. 

Students develop the ability to 

balance operational, ethical, 

social, and environmental 

considerations in leadership 

decisions. 

Social Justice (Fraser, 

1997) 

Learning modules focused on 

fairness, equity, and justice in 

policing, particularly in 

marginalized communities. 

Increased awareness of the 

importance of justice and 

inclusivity in leadership 

decisions, particularly related 

to diversity and societal 

equity. 

Agency Theory 

(Jensen & Meckling, 

1976) 

Curriculum that emphasizes the 

accountability of police leaders to 

the public (principals) and the 

integration of social 

responsibility in decision-making. 

Students learn to apply ethical 

governance principles in 

leadership, ensuring that 

decisions reflect the 

community’s values and 

ethical expectations. 

Samhandling and 

Collective 

Responsibility 

(Torgersen & Steiro, 

2018) 

Collaborative leadership training 

through role-playing and group 

decision-making exercises, 

focusing on inclusivity and 

shared responsibility. 

Students develop stronger 

skills in teamwork, 

collaborative decision-

making, and collective 

problem-solving, fostering an 

inclusive organizational 

culture. 

 

Arguments and Explanations 

 

Table 4 highlights how key theoretical concepts—sustainable leadership, social 

justice, agency theory, and Scandinavian leadership models (Samhandling)—are 

integrated into police education practices. The alignment of these concepts with 
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practical applications ensures that police leaders are not only technically competent 

but also ethically responsible and inclusive in their approach to leadership. 

 

• Sustainable Leadership principles encourage long-term thinking and ethical 

governance, ensuring that police leaders understand the broader impact of 

their decisions on community well-being and societal trust. 

• Social Justice emphasizes fairness and inclusivity, ensuring that police 

leaders are attuned to the needs of marginalized groups and actively work 

toward equity in policing practices. 

• Agency Theory extends the traditional focus on efficiency to include social 

and ethical accountability, ensuring that police leaders act in the best interest 

of the community they serve. 

• Samhandling emphasizes collaboration and shared responsibility, challenging 

hierarchical structures in favor of participatory decision-making that is 

critical for fostering trust and transparency within police organizations and 

with the community. 

 

By operationalizing these theoretical concepts through specific pedagogical 

methods such as role-playing, group discussions, and crisis simulations, the table 

demonstrates how these principles can be applied in real-world policing contexts, 

ensuring that students are not only prepared for operational tasks but also equipped 

to lead ethically and inclusively. 

 

Table 5. Outcomes of Integrating Sustainable Leadership in Police Education 

Components 
Expected 

Outcomes 

Pedagogical 

Approaches 
Evaluation Examples 

Sustainable 

Leadership 

- Increased 

understanding of 

long-term decision-

making and 

accountability 

- Case studies and 

simulations 

highlighting long-

term consequences 

- Assessment of students’ 

ability to propose 

sustainable leadership 

strategies in concrete 

scenarios 

Social Justice and 

Inclusion 

- Increased 

awareness of 

societal inequalities 

and police roles 

- Discussions and 

reflection exercises 

on justice and 

discrimination 

- Written assignments 

evaluating students’ 

ability to identify and 

address injustice 

Samhandling and 

Collective 

Responsibility 

- Improved 

collaboration and 

trust in leadership 

teams 

- Group 

collaboration in 

challenging tasks 

- Evaluation of group 

collaboration in 

interdisciplinary projects 

and simulations 

Resilience and 

Adaptability 

- Enhanced ability to 

handle unforeseen 

events and crises 

- Crisis management 

exercises and 

scenario analysis 

- Assessment based on 

students’ responses in 

simulated crisis 

situations 
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Arguments and Explanations 

 

The matrix highlights the expected educational outcomes of integrating 

sustainable leadership into police education. By focusing on long-term decision-

making, social justice, collaboration, and resilience, this matrix ensures that police 

leaders are trained not only for operational effectiveness but also for ethical 

leadership and adaptability. It provides clear pedagogical approaches—such as case 

studies, collaborative projects, and crisis management exercises—that help students 

develop the skills necessary to lead in complex, real-world situations. It also 

includes concrete evaluation methods, ensuring that students’ leadership abilities are 

measured in terms of their capacity to apply sustainable leadership principles 

effectively. This focus on both theoretical knowledge and practical application is 

essential for producing well-rounded leaders who can drive positive changes in their 

organizations and communities. 

 

Limitations 

 

A deliberate methodological choice was to rely solely on publicly available data 

to ensure transparency and academic verifiability. While this enhances reproducibility, 

it may exclude internal pedagogical practices or undocumented innovations within 

police education institutions. This approach supports the principle of academic 

transparency, yet it is important to acknowledge that insights from tacit knowledge 

or internal evaluations could provide additional layers of understanding that remain 

outside the scope of this study. 

 

 

Results 

 

This chapter presents empirical findings derived from qualitative document 

analysis and curriculum evaluation, grounded entirely in publicly accessible data. 

These data include study plans and curricula from the Norwegian Police University 

College (PHS), national educational policies published on Lovdata, institutional 

strategy documents, peer-reviewed academic literature, and open-access evaluation 

reports. The objective is to explore the extent to which sustainable leadership 

principles—specifically ethical governance, community engagement, resilience, 

agency theory, social justice, epistemic justice, and samhandling—are reflected in 

current police education frameworks. 

All findings are drawn from a systematic review of documented sources, 

allowing for a transparent, replicable, and theory-informed analysis. The results are 

presented thematically in alignment with the theoretical constructions outlined 

earlier in the article. 

 

Curriculum Integration: Evidence of Theoretical Absences and Emerging Priorities 

 

Across publicly available study plans at PHS, sustainable leadership as a coherent 

concept remains largely absent. Ethical decision-making and leadership competencies 
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are mentioned in general terms but are not operationalized with reference to agency 

theory, social justice, or sustainable development frameworks. As Fagerland, Boe, 

and Madsen (2024) emphasize in their open-access study, this lack of conceptual 

clarity and curricular depth presents both theoretical and practical void in police 

education. 

However, individual learning outcomes across bachelor and continuing 

education programs do show emerging elements related to leadership ethics, 

reflective practice, and societal responsibility. For example, certain courses on 

community policing touch upon themes that align with Fraser’s (1997) concept of 

social justice, though not explicitly framed as such. 

 

Scandinavian Leadership Models: Samhandling in Practice 

 

The concept of samhandling—collaborative, trust-based leadership rooted in 

Scandinavian values—is referenced indirectly in PHS pedagogical documents. 

Specific group-based pedagogies, role-based simulations, and cross-sectoral 

collaborations are highlighted in the study plans as core components of leadership 

development. These approaches echo the principles described in Torgersen and 

Steiro (2018) and in Nordic public-sector education models. 

Samhandling is most evident in training simulations designed to foster 

interprofessional collaboration and in curriculum modules that promote 

participatory governance and shared responsibility. This provides strong alignment 

with the sustainable leadership framework and underscores the cultural 

embeddedness of collaborative leadership in Norwegian professional education. 

 

Ethical Governance and Agency Theory: Fragmented Implementation 

 

Agency theory (Jensen & Meckling, 1976), especially when expanded to 

include ethical stewardship (Eisenhardt, 1989), finds limited formal expression in 

the reviewed curricula. The responsibility of police leaders to act as agents for their 

communities (principals) is implied in descriptions of community-oriented policing 

and accountability training. However, explicit pedagogical focus on the ethical 

dimensions of this agent-principal relationship is lacking. 

Ethical governance appears sporadically in elective courses and modules on 

law and ethics, but the integration of decision-making under moral uncertainty or 

public trust dynamics is underdeveloped. This contrasts with the broader theoretical 

consensus on the importance of embedding such dimensions in leadership 

development (Fricker, 2007; Davis et al., 1997). 

 

Social and Epistemic Justice: Uneven Inclusion in Leadership Curriculum 

 

Fraser’s (1997) theory of social justice and Fricker’s (2007) epistemic justice 

are particularly relevant for policing in diverse societies. Yet, public documents from 

PHS and associated evaluations suggest that content directly engaging with these 

concepts is rare. Marginalized voices, representation in curriculum content, and 

active inclusion of alternative knowledge perspectives are seldom explicitly addressed. 
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There are promising signs in evaluation reports calling for increased diversity 

and student-centered approaches in leadership education. Moreover, certain 

institutional strategies indicate awareness of the need for more inclusive pedagogies—

though these have yet to translate systematically into leadership curricula. 

 

Resilience and Adaptive Leadership: Growing Emphasis through Experiential Learning 

 

Organizational resilience and adaptive leadership are themes increasingly 

present in both policy documents and practice-oriented courses. Scenario-based 

learning, crisis simulations, and reflexive journaling are commonly applied 

pedagogical tools, especially in continuing education for operational leaders. 

These approaches align well with the literature on leadership under pressure 

(Fry & Egel, 2021; Cuhadar & Rudnák, 2022) and illustrate how police education 

in Norway is evolving to incorporate resilience as a core leadership competency. 

However, these practices often lack consistent theoretical framing, such as 

connecting resilience-building to broader sustainability goals or systemic leadership 

development. 

 

Summary Table: Theory–Data Alignment 

 

Theoretical 

Construct 
Empirical Observation Data Source 

Sustainable 

Leadership 

Fragmented across curricula; not 

explicitly integrated as a concept 

PHS bachelor curriculum; 

Fagerland et al. (2024) 

Agency Theory 

Implicitly present in community 

engagement modules; lacks ethical 

framing 

Ethics courses; PHS public 

reports 

Social Justice 
Partially represented in community 

policing and equity discussions 

Study plan objectives; 

national educational strategy 

documents 

Epistemic 

Justice 

Rarely addressed; no explicit 

curricular anchoring 

Curriculum review; 

Fagerland et al. (2024) 

Samhandling 
Evident in pedagogical strategy and 

cross-disciplinary simulation 

PHS course guides; Torgersen 

& Steiro (2018) 

Resilience 

Integrated through scenario-based 

training; strong alignment with 

practical leadership 

Evaluation reports; 

continuing education module 

descriptions 

 

Discussion 

 

The findings of this document-based inquiry reaffirm the central argument of 

this study: that sustainable leadership, as an integrated framework for police 

education, remains underdeveloped in Norwegian curricula but is both theoretically 

relevant and empirically actionable. 

The analysis reveals that while certain pedagogical strategies (e.g., collaborative 

simulations, ethics modules, and resilience-building exercises) align with key 
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elements of sustainable leadership, these are often implemented in isolation and 

without clear theoretical cohesion. This lack of integration limits the transformative 

potential of police education. 

Crucially, the analysis substantiates Fagerland et al.’s (2024) claim that the 

absence of sustainable leadership in formal curricula is a missed opportunity for 

addressing the ethical and societal demands of contemporary policing. The empirical 

findings indicate that although scattered elements of sustainable leadership exist, there 

is no unified curricular or institutional approach that explicitly embeds agency theory, 

social and epistemic justice, and collaborative leadership. 

The documented presence of samhandling and participatory pedagogies offers 

a culturally resonant entry point for reform. Building this foundation could allow 

institutions such as PHS to implement a more coherent and transparent framework 

for leadership development. 

Furthermore, resilience—while already prioritized through simulations and 

crisis training—would benefit from being reframed within a sustainability lens. By 

aligning adaptive leadership practices with long-term societal goals and ethical 

principles, police education can better prepare leaders to navigate crises with moral 

clarity and strategic foresight. 

Importantly, this study underscores the power of publicly available data as both 

a source of academic rigor and a tool for institutional accountability. Through 

systematic document analysis, we gain insight into not only what is taught, but what 

is missing—and what could be made visible through purposeful curriculum 

development. 

 

 

Conclusion 

 

This study set out to address a fundamental gap in Norwegian police education: 

the lack of an integrated and explicit framework for sustainable leadership grounded 

in agency theory, social and epistemic justice, and Scandinavian collaborative 

leadership traditions. While elements such as ethics training, crisis simulations, and 

participatory pedagogy exist, they remain fragmented and disconnected from 

broader theoretical paradigms and long-term leadership development goals. 

Through a methodologically transparent approach rooted in publicly accessible 

data—curriculum documents, institutional strategies, educational regulations, and 

peer-reviewed literature, this study confirms that sustainable leadership is rarely 

referenced explicitly within police training curricula. Moreover, existing pedagogical 

practices are insufficiently aligned with key theoretical insights that address the 

ethical, societal, and operational dimensions of police leadership. 

To bridge this gap, we propose a comprehensive framework that synthesizes 

theoretical depth with practical applicability. By embedding agency theory, justice 

frameworks, and Scandinavian models like samhandling into leadership education, 

the framework repositions police education as a transformative platform for 

cultivating resilient, inclusive, and ethically grounded leaders. 

Importantly, the framework is scalable and adaptable. While designed with the 

Norwegian Police University College (NPUC) in mind, it draws on publicly 
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available international sources—such as OECD strategies and Nordic pedagogical 

principles—that allow for global relevance and institutional customization. 

The framework rests on six interlinked pillars: curriculum integration, 

Scandinavian collaborative leadership, experiential learning, ethical governance, 

community engagement, and inclusive evaluation. These collectively respond to 

key challenges in modern policing—balancing authority with accountability, crisis 

response with ethical clarity, and operational control with public trust. 

The table below summarizes the framework’s core structure and foundations, 

offering a replicable and research-based model for reforming police education 

systems: 

 

Figure 1. Framework for Embedding Sustainable Leadership in Police Education 

Component Key Elements 
Public Data 

Sources 

Theoretical 

Foundation 

1. Curriculum 

Integration 

Map leadership 

competencies to 

sustainability and justice 

PHS curricula, 

national study plans 

Agency theory, 

sustainable 

leadership 

2. Scandinavian 

Leadership 

Leverage samhandling, 

transparency, inclusivity 

PHS pedagogy, 

Nordic models 

Participatory and 

collaborative 

leadership 

3. Experiential 

Learning 

Use simulations, role-

play, crisis response 

Continuing 

education programs, 

evaluations 

Adaptive leadership, 

resilience theory 

4. Ethical 

Governance 

Build ethical reasoning 

into decision-making 

structures 

Ethics modules, 

legal regulations 

(Lovdata) 

Agency theory, 

ethical leadership 

5. Community 

Engagement 

Involve diverse publics, 

support marginalized 

groups 

Open reports, 

evaluation studies 

Social justice 

(Fraser), epistemic 

justice 

6. Evaluation & 

Feedback 

Include community 

voices, assessing 

learning outcomes 

OECD frameworks, 

institutional 

strategies 

Educational 

evaluation theory 

 

This framework enables police academies to align educational programs with 

evolving leadership demands and public expectations. It supports the development 

of leaders equipped to navigate complexity, act ethically, and foster inclusive, trust-

based relationships with diverse communities. 

By providing an academically rigorous and verifiable model, the study offers a 

timely contribution to leadership development in law enforcement. Future research 

should explore implementation across institutional and cultural contexts to assess its 

impact on real-world policing outcomes.  
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Data Availability and Transparency Statement 

 

This study relies exclusively on publicly accessible data sources to ensure 

academic transparency, reproducibility, and methodological integrity. All documents, 

frameworks, and curriculum materials referenced are available through open-access 

academic platforms, official institutional websites (e.g., Norwegian Police University 

College), government regulation portals (e.g., Lovdata), and publicly accessible 

international policy documents (e.g., OECD, UNESCO, and the European Commission). 

Peer-reviewed literature cited in this study is either published as open-access or 

accessible through standard academic databases. No proprietary or confidential 

information has been used. 
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