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International Academic Mobility, Social Mobility,
Economic and Professional Mobility, and Expectations:
Toward a Systemic Psychosociology of the
Internationalization of Higher Education

By Miriam Aparicio”

This article analyzes the relationship between university education and
professional achievement, particularly from the perspective of professional
mobility, a variable that is often problematic in contexts of abrupt change and
uncertainty. It presents findings from a descriptive-comprehensive empirical
study conducted with exchange students from Argentina and other countries
participating in bilateral cooperation programs. The central theme explored here
is the relationship between International Academic Mobility (IAM) and current
Professional Mobility. The theoretical framework draws on the Bologna Process
and related initiatives, in which International Academic Mobility was considered
a fundamental strategy for connecting academic systems in different contexts
with the world of work within a globalized framework. It also incorporates
theories and findings from the 1960s in response to the educational boom and the
limitations imposed by the market, particularly in the United States (human
capital theories, the consumption-investment model), as well as other findings
generated from the perspective of social reproduction in France. Interactionist
paradigms versus hyperfunctionalist paradigms offer distinct interpretations of
the phenomenon of education in relation to professional mobility, quality of life,
and income growth (perverse effects, ceiling effects). A combination of
quantitative-descriptive and qualitative methodologies was used. The central
techniques were semi-structured surveys with open-ended questions, semi-
structured interviews, hierarchical recall, and brief life histories. The results of
the quantitative-descriptive section revealed the shared perceptions students have
regarding the value of education at leading institutions, facilitated by academic
mobility abroad, as a path to professional advancement. The findings unveil a
widespread appreciation of education itself among university students as a means
of social mobility: is this myth still prevalent? At the same time, they demonstrate
a devaluation of the “tool” or policy of internationalizing higher education in
relation to professional and socio-economic mobility. The analysis involves
“subjects situated in situated contexts” and forms the basis for a proposed new
micro-approach: the Psychosociology of Internationalization from a systemic
perspective.
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Introduction

Numerous interactionist and determinist theories (functionalist conditional
models, Francophone reproductionist explanations) have been developed regarding
educational and professional achievement, as well as regarding the issue of
education as a privileged channel for sociocultural fulfilment or, conversely, as a
device for reproducing the status quo.

The author has conducted complementary investigations with different
populations that included educational and professional mobility among the central
variables. First, intergenerational mobility was addressed, then career mobility in
different populations (scientists, PhDs, professors, graduates, delayed university graduates,
dropouts, among others). Later, taking into account the importance accorded to
International Academic Mobility as an instance of the Internationalization of Higher
Education, as well as the Internationalization of the curriculum, around 2017,
research began with subjects who were participating in exchange internships in
other countries, particularly in Paris, as a special intercultural center. The first
research involved a historical survey of the International Academic Mobility of
Argentine residents in Paris (undergraduate students, postgraduates, PhDs and
professionals who have specialized in certain areas hoping to contribute to the
country’s innovation upon their return).

In this quantitative-qualitative study, the sample consisted of exchange
students who voluntarily agreed to participate and who carried out their exchange
during the pandemic'. Through the set of techniques applied, the family history of
the students and graduates was revealed in numerical terms (level of education,
profession, living conditions, etc.), as well as their personal, academic, and
professional histories. Their motivations and the perceptions that drove them to enter
another culture were also explored, along with all that this change entails in terms of
skills (linguistic, sociocultural, intercultural, and psychosocial/ management) See
Aparicio 2024 b; 2025; CONICET link: scientific production, cit.

This issue of the skills developed by the university has always been central to
the author’s research on the relationship between education and work, given the
disconnection observed at certain historical moments. Regarding the IAM, it has
been a key issue since the 2000s and earlier, both globally and nationally>.

In this article, we address in the relationship between International Academic
Mobility (IAM) and Professional Mobility in Exchange Students who participated
in the exchange during the pandemic, a unique moment in which to observe in situ
the skills developed and the skills missing to face adversity. Given the situation,
many of those who had competed for these exchanges had to withdraw before
leaving for our country or while already here for various reasons. This caused the
overall population to decrease. The exchange students’ destination and departure

!The application of qualitative techniques was of utmost importance: without this application, we
would only have obtained a temporal and spatial “snapshot” of previous and current International
Academic Mobility; however, we would never have been able to delve into the “deep reasons” —
sometimes not so “rational,” as R. Boudon (2003) says —) that underlies such mobility.

?] already addressed this relationship in my first doctoral thesis (1995).



Athens Journal of Education XY

university was the National University of Cuyo, one of the Argentine universities
that prioritizes internationalization and has it as the axis of its policy and strategies.

The Framework

The Cultural Factor in the Major Trends associated with University and
Professional Achievement and Professional Mobility

Education has long been considered one of the most important factors
associated with the progress of people. However, after the great boom, its value
begins to be discussed. Anderson. in 1961, contrary to accepted thinking and
general opinion, shows that the increase in the level of education is not necessarily
accompanied by an improvement in living conditions nor by development in the
world of work since the most educated people do not earn more than those who
have a lower relative educational level. The Coleman Report (1966), for its part,
confirms this situation in the Western world.

Taking stock, we could say that in the ‘60s - parallel to the phenomenon of
school democratization and educational explosion, a phenomenon that will be
followed by the mass university - a devaluation of diplomas occurs (Levy-Garboua,
1976; Jarousse, 1984). The “plafond” effect becomes evident: the more university
graduates there are, the lower their positioning in the market is, relatively, because
the educational evolution is greater than the evolution of the economy (Boudon,
1973, 1977).

In the relationship between Education and Employment, three major stages
could therefore be distinguished.

First stage (1960s). Education, particularly higher education, previously
naccessible to some social classes, Black people, and women in the United States,
is seen as a way to a higher quality of life, equal opportunities, and social equality.
Expectations are reawakened (Bénéton, 1975, 1980; Girod, 1971; Perrenoud, 1970;
Boudon, 1973).

Second stage. Since 1975, the scenario has been as follows quantitative
expansion, at the educational level, constantly leads to a “qualitative degradation”
of this same plan, as well as contextual effects. The crisis of the years 1973-1975
highlights a disparity between the educational offer (for all audiences, adults and
workers included) and the demand of the productive system. The myth of education
as a necessary and sufficient element for progress and socio-professional mobility
begins to decline (Boudon, 1973). The theory of human capital, which maintained
that increasing investment in education would lead to an improvement in the
standard of living and income, is not confirmed by the facts (Becker, 1964, Thurow,
1972; Schultz, 1963; Jencks, 1972). The devaluation of diplomas will lead to a
psychosocial decline in expectations, associated with a low return on diplomas in
the job market. At the sociological level, this devaluation leads to reduced socio-
professional mobility. The distance between the educational structure and the socio-
economic structure increases (cf. Aparicio 2005 a).
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The years ‘70, in fact, have marked the point of inflection in the USA and in
France. Two paradigms are important: on the one hand, the Cultural Reproductivism
(Bourdieu & Passeron, 1968, 1970, Bertaux, 1969, 1970; Thélot, 1972; Baudelot &
Establet, 1971; Bisseret, 1968; Giroux, 1982) and, on the other hand, Interactionism,
with new models (Crozier, 1963; Olson, 1965; Aron, 1962; Lagneau, 1980). Among
them “methodological individualism” is included (Boudon, 1973, 1977). The
hyperfunctionalist perspective will give rise to “super role” of the socio-cultural
origin in order to explain the achievement of the subjects. The past explains and
determines the future professional and, in what concerns us, the school is a powerful
machine for the reproduction of social classes through the imposition of dominant
values in the Burgundy society. In this framework, the school loses its place as a
privileged instrument for the realization of individuals and peoples, as Anglo-Saxon
theorists, and especially the theorists of “human capital” had shown us (Becker,
1964). In contrast, “methodological individualism” proposes a non-deterministic
and comprehensive approach (Weber, 1920) whose axis is “limited” rationality. Its
axes are the subject and the structure, both in interaction. Its axes are the subject
and the structure, both in interaction. This is a particular individualism, not atomic
but structural. Behaviors, which were always determined by prior factors within the
reproductivist paradigm, leave room for freedom in human action, without ignoring
structural limits. Decision-making will take center stage, and the cause-effect
relationship will be mediated by the presence of intermediate or intervening
variables (systems of beliefs and social representations, ideas, values), from which
the “meaning” of the action will emerge. This approach recovers the “macro-social”
level and the “micro” level, allowing us to understand the macro and meso-
institutional effects (sometimes dysfunctional, such as the “perverse effects”) on the
subjects and vice versa (Boudon, 1977; Olson, 1965)°.

The devaluation of diplomas will constitute precisely one of these perverse
effects of the well-known democratization, combined with the growing difficulties
in the labor market. Education, Boudon would say, is not what the world had
expected of it. As far as we are concerned, it has ceased to be the central factor of
professional mobility.

Graduates, faced with the structural framework, will seek other solutions, for
example, extending their studies and working in view of a gratification that is not
immediate but deferred in relation to obtaining a diploma (cf. Lévy-Garboua, 1976,
Eicher & Lévy-Garboua, 1989; Aparicio, 2009 a and b) .

New micro-theories attempt to explain the phenomenon.

We cannot limit ourselves to all types of central paradigms. Both interactionism,
in the broadest sense, and deterministic reproductivism encompass different approaches.

In the first case, we can refer to micro-theories that explain achievement
(including professional achievement) by different factors: a) for preferences devoid
of their character as independent variables (I.V). (Lévy-Garboua’s “eligibility”

3The author addresses the issue at the theoretical and methodological, in her second doctoral
thesis, Université Paris V, Sorbonne, 2005 a /2009 c. Indeed, the author extends Boudon's
methodological perspective to other fields of the social and human sciences, working with it at
the inter- and transdisciplinary level.

4Cf. Aparicio, M. 2009 a and b.



Athens Journal of Education XY

model, 1976)°; b) by elements prior to the variable to be explained and/or understood
(here, Professional Achievement), including factors that are not determining but
rather conditioning factors (Kahl, 1957; Chinoy, 1955; Girard, 1961); c) by the
system of values and cultural handicaps or gaps (Hyman, 1973; Lipset, 1953;
McClelland, 1961,...); d) by the relative social position that the subject occupies in
the social system (Keller & Zavalloni, 1964); e) by the aspirations of the parents and
the influence of the family environment on achievement (Girard, 1961); f) by the
“bias” linked to the structure of family relationships (Krauss, 1964; Elder, 1965); g)
by the effect of cultural codes (Bernstein, 1975).

In the second case — the reproductivist paradigm — appealing to the explanation
of achievement based on cultural or social capital (cultural origin and social origin),
we can refer back to Cultural Reproductivism (Bourdieu & Passeron, 1970; 1985;
Bisseret, 1968); to the reproductivist model of the hegemonic State (Apple, 1979) and
also to Economic Reproductivism with its various perspectives: the Correspondence
Theory (Bowles and Gintis, 1981); the Theory of Ideology (Althusser, 1969); the
Theory of Domination (Baudelot & Establet, 1987); among others. To all of them,
we must add from the psychological perspective, attributional models in relation to
the world of work (Atkinson, 1964; Merlli¢, 1975; Weiner, 1985; Feather &
Davenport, 1982; Abramson, Seligman & Teasdale, 1987; Ortiz Zabala, 1985;
Garcia Rodriguez, 1993; Beauvois, 1986, 1994; Dubois, 1988, 1991).

Third stage (since the 1985s). Unemployment, including structural
unemployment, and underemployment are increasing. Furthermore, incomes
increasingly fail to match educational attainment, due to the saturation of graduates in
some fields. This impacts career paths and levels of achievement in the marketplace.
Growth opportunities associated with education are decreasing. From a psychological
perspective, there is a decline in expectations associated with education.

The problem has been analyzed by the author over time in various investigations
(cf. Aparicio, link CONICET). In them, the impact of the educational level on academic
and professional achievement varied according to the socioeconomic contexts.

Indeed, in the first central investigations (Aparicio, 1995, 2005 a) we worked
with 3 real generations in the line (the university graduate, his father and his
grandfather). The studies gave rise to two doctoral theses and were carried out with
graduates from two Argentine universities (UNCUYO and UTN), constituting the
first research on Intergenerational Mobility carried out with three (3) real
generations. The predictive models used included sociological, psychosocial,
pedagogical-institutional and structural variables. The findings showed that among
grandparents, with a low educational level it was possible to achieve high levels of
economic achievement. On the other hand, among university graduates (their
grandchildren), the relationship was reversed: a university educational level was not
always accompanied by high income. Higher expectations were no longer
associated with a higher level of professional achievement (cf. Aparicio, 2005
a/2009 ¢, 3 volumes, 854 p.)

SThis model proved to be explanatory of the reality of our universities, particularly in our
research with subjects who delayed their university studies (2009 a and 2009 b) covering many
cohorts and careers: Why do they delay their studies? Because they choose to work if they find
a job in a restricted market and in view of unclear benefits in relation to the diploma obtained?
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The central question in the framing of this article on Internationalization of
Higher Education seen from International Academic Mobility (IAM) is: Do
Exchange students associate excellent training abroad, made possible by the [AM,
to a greater professional achievement and to a greater Professional Mobility, taking
into account the current context of abrupt changes and uncertainty?

The IAM and the Bologna Process: Its Consequences in Terms of International
Mobility and Competency-based Training

IAM is essential to facilitate Professional Mobility in a changing world, which
demands new skills and ways of doing things; in “fluid” scenarios, in the words of
Bauman (2003) and uncertain according to Ehlers & Kellermann (2019). Scenarios
in which the market demands permanent training and professionalization if
employability is to be preserved (Aparicio, 2013, 2015 a and b. Also see CONICET
link, articles related to Professionalization and OECD documents). It is not only
about incorporating knowledge (disciplinary - know-how) but also knowledge for
doing and for action (procedural - know-how) as well as knowledge for life, for
coexisting, for living together (Delors, 1996; Aparicio, 1999)°.

Two aspects seem essential to us here: a) the role of International Academic
Mobility from the Joint Declaration for the Harmonization of the Design of the
European Higher Education System, by the four ministers representing France,
Germany, Italy and the United Kingdom; Sorbonne Declaration, Paris (1998), to
the Joint Declaration of the European Ministers of Education meeting in Bologna
on June 19, 1999 (Bologna process) and the Prague Declaration (2001) in conjunction
with the creation of the European Higher Education Area (EHEA). And b) the place
occupied by the development of competences required by new contexts. For the
first aspect, we refer to the respective Declarations, to Gonzalez & Wangenaar
(2003) and to Bergan (2019), where the entire Bologna process and its objectives
are made explicit. Among them was facilitating Academic and Professional
Mobility. We read at the beginning (p. 240):

“Today, the EHEA web site describes the Area as:

.. an unique international collaboration on higher education and the result of the
political will of 48 countries with different political, cultural and academic traditions,
which, step by step during the last twenty years, built an area implementing a common
set of commitments: structural reforms and shared tools. These 48 countries agree
to and adopt reforms on higher education on the basis of common key values, such as
freedom of expression, autonomy for institutions, independent student unions,
academic freedom, free movement of students and staff. Through this process,
countries, institutions and stakeholders of the European area continuously adapt their
higher education systems making them more compatible and strengthening their
quality assurance mechanisms. For all these countries, the main goal is to increase
staff and students’ mobility and to facilitate employability”’.

®Conference Closing Speech. 2nd International Congress of International Education, Integration
and Development, UNESCO/FEEID, 1999, 28-30 July.

"Refers to European Higher Education Area and Bologna Process, accessed April 29, 2019,
http://www.ehea.info/ Accessed by the author April 2, 2025.
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Regarding employability, we developed a specific project involving four
UNCuyo faculties, PICTO 2016-2022, entitled “Social Competencies, Employability,
and Professionalization” which has led to publications (see CONICET link, articles
related to the three axes). The author was also the foreign project leader for the
international project carried out in Paraguay (Glavinich, Aparicio, Duarte et al.,
2020). This project was based on the Tuning Latin America Project (2007).

Finally, regarding competencies, this is a problem that the author has addressed
in her research since the 2000s. In them, the importance of the formation of social
competencies in relation to university and work achievement emerges in their
articulation.

The concept of competencies that most closely matches our understanding is
that of Kallionen (2010), who defines competencies as the ability to solve cognitive,
practical, personal, and social problems’. This topic has been recently developed in
Aparicio, 2024 b and 2025, p.226. Finally, we have worked in light of the OECD
Reports: 2000, 2015 a, b, c and d; 2016 a and b; 2017 a and b, (PISA); 2018 a, b
and c; 2022 a, b; 2023 a and b. See also Mo (2018) and Grayling (2017).

Given the close — sometimes symbolic — relationship between education and
socio-professional mobility, the following assumption was made, especially
considering that this is a form of training of excellence, to which proportionally
very few university students in the world and even fewer in emerging countries
have access.

Hypotheses / Research Questions

International Academic Mobility is associated with Social Mobility.

International Academic Mobility is associated with Professional Mobility.
Intergenerational Educational Mobility is associated with International Academic
Mobility (IAM).

Many other operational hypotheses guided this research, but here, we wish to
focus on the relationship between education/training acquired in another context,
internationally, and the Professional Mobility variable. This includes associated
factors such as increased income, achievement of a higher socioeconomic status,
status in the labor market, and expected job placement in the short term '°.

8See in extenso Aparicio, Conicet link. Also https://hal.science/hal-05044215.

Here, you can find numerous authors and conceptions regarding competencies, which we will
not repeat for the sake of brevity.

1%In the author's second PhD thesis (2005 a /2009 c), developed in 3 volumes, these variables, among
many others, were analyzed within the framework of a predictive model. Four (4) core variables were
addressed as D.I. or Intervening Variables: base variables (Age, Level of education of the graduate,
his/her parents and grandparents, Intergenerational educational mobility, Labor sector where graduates
and their family work,...); psychosocial (n-Ach or Achievement Needs; Internality/Alignment; Social
Representations about the value of education); socio-cultural variables (Social origin, Cultural origin)
and Other variables (among them, University entry cohort, Public or private sector of activity,...). The
dependent variables (D.V.) were Academic Achievement (UA) and Occupational Achievement (PA).
In turn, Occupational Achievement (PA) was observed through five variables: Objective Occupational
Achievement, Subjective Occupational Achievement or Job Satisfaction, Professional Status,
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The questions that guided the research were: Is IAM associated with Social
Mobility? Is IAM associated with Professional Mobility? Is Intergenerational
Educational Mobility associated with [AM?

Method
We worked with quantitative and qualitative methodology.
Population

This sample consisted, on the one hand, of exchange students completing their
exchange program at UNCuyo, from different countries and with different programs,
who were hosted by this university in the programs closest to their studies in their
countries of origin. On the other hand, university students from UNCuyo traveled
to different Latin American and European countries. Our sample consisted of those
who voluntarily agreed to participate in the research, after being contacted by the
university officials. It covered approximately 20% of the total population for 2020
(although the semi-structured survey and interview were administered retrospectively,
once the institutions had normalized their activities). It should be noted that, given
the situation, many of those who had applied to participate in these exchanges had to
withdraw before leaving for our country or while already here for various reasons.
This caused the overall population to decrease. 60% were UNCuyo students who
traveled to other countries, and 40% were exchange students from other Latin
American countries who completed their exchange program at UNCuyo. 65% of
those who responded voluntarily were women and 35% were men. The sample is not
representative because participation in the study was voluntary.

Techniques

A semi-structured survey was used, including open-ended questions to allow
the actors to speak Semi-structured interviews were also conducted via WhatsApp or
Zoom, as the exchange students were no longer in the province. As a special
technique, small life stories and hierarchical evocations were used (Abric, 2001). This
technique allows for an ad hoc observation of the shared (social) representations of
the actors involved, in our case, the exchange students (Moscovici, 1961; 1986;
Jodelet, 1986; Aparicio, 2023, 2025). In the scientific production, see CONICET,
there are many articles that refer to this qualitative methodology'!"

Socioeconomic Level Achieved, and Socio-professional Mobility. It should be noted that the
Mobility variable was observed in various complementary studies from different angles:
intergenerational educational and professional mobility, career mobility, and the last one
addressed International Academic Mobility within the framework of International Cooperation
programs. In the 2005 a /2009 c study referenced here, bivariate and multivariate analyses were
performed. See Operationalization and Results. Also see Annexes.

'The evoked words — ranked by frequency of occurrence (number of times they were mentioned
by the subjects) and importance (the place of relevance they assigned to each of these words in
relation to each item) — allowed us to observe which were the most salient group representations
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However, for the sake of brevity, we will briefly present, from a descriptive
perspective, the results linking Education, the IAM, and the representation of Higher
Education as a channel for Professional Mobility and promotion; a path to achieving
a better quality of life, better working conditions, greater satisfaction, and higher
income (factors linked in the international literature to Professional Achievement).

Finally, it should be noted that there was an option to voluntarily write short
recitations about what the JAM meant to them and whether there were any “marking”
events in their lives that prompted them to participate in this exchange. Many exchange
students did so, highlighting strengths and/or weaknesses related to the exchange stage
(organizational, institutional, legal, assistance, pedagogical-educational aspects). Some
volunteered to write short life stories, recitations that were extremely enriching because
they allowed a deeper understanding of the motives and ideas underlying this exchange,
their goals, aspirations and frustrations, their shortcomings linked to social belonging
but linked to a strong desire to excel and break down social barriers. Many also
alluded to the strength and clarity of their life plans, the importance of clear goals,
and the impact of family models of effort and commitment*?

Variables

Regarding the variables incorporated into this study, many were included in
previous models of Academic and Professional Achievement in their linkage. This
facilitated intergroup comparisons from different contexts and across institutions.
The model included baseline, sociocultural, pedagogical-institutional, organizational,
psychosocial, and structural variables.

In this article, we offer some results obtained from a quantitative-descriptive
perspective and linked to variables that were decisive in understanding how
students perceived the relationship between IAM and Professional Mobility in the
current context marked by uncertainty.

for each question posed and which aspects were considered secondary. The categories developed
from the total number of words for each item (generally four) revealed which were the priority
and secondary aspects depending on whether they were located in quadrant P2 (core or heart of
the representation) or P3, P4, and P1. The least frequent and least relevant categories were
located in quadrant P4; the infrequent but most relevant categories were in quadrant P1. This
quadrant usually brings together the “opinions” of innovators and/or minorities, and is of great
interest for interpretation.

2The power of psychosocial factors, considered globally in different models and, in particular,
in models on Socio-Professional Mobility, has already emerged in previous research. As an
example and summary, see Aparicio (2003) with a representative sample of university graduates;
Aparicio (2012 b), with a sample of university dropouts; Aparicio (2005 a) with a sample of
university students but in relation to the filtering of information according to field of affiliation
and psychosocial characteristics within the framework of the Agenda-Setting hypothesis. Comparative
studies were also carried out between the findings that emerged between samples from different
universities in Mendoza and from French universities.
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Mobility Variable

IAM and the Social Mobility

Results

85% of Exchange students responded that IAM will influence their Social
Mobility (Figure 1).

Figure 1. Is Training Abroad a Factor of Social Mobility?
IS TRAINING ABROAD A FACTOR OF

SOCIAL MOBILITY?

N/C

Does the myth of education as a channel for social mobility persist?

IAM and Educational Intergenerational Mobility!®

Exchange students have a history of significant intergenerational educational
mobility (from graduates to parents and from parents to paternal and maternal
grandparents). Hypothesis 3 is corroborated.

Table 1. Intergenerational Educational Mobility (Exchange students, their parents
and their grandparents)

Father | Mother Paternal Paternal Paternal Maternal

Grandfather | Grandmother | Grandmother | Grandmother
No education 0 0 (10%) 0 (5%) (10%)
Primary (10%) (15%) (35%) (40%) (35%) (40%)
Secundary (25%) (15%) (10%) (20%) (20%) (15%)
Tertiary 0 (20%) 0 0 0 (5%)
Universitary | (55%) (45%) (45%) (40%) (40%) (30%)
Posgraduate (10%) (5%) 0 0 0 0

Source: own elaboration.

3For the sake of brevity, tables and graphs are not included. We only refer here to a Table 1
showing the Intergenerational Educational Mobility of the exchange students’ family group.

10
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Intergenerational Family Educational Mobility Abroad (IAMFAMILY) Variable

Exchange students (IAM) report a history of family IAM abroad (IAMFAMILY),
generally from the father. This demonstrates the power of cultural models (cf. the
theories cited above related to cultural codes and the valorization of education as a
channel for progress).

40% indicated that one of their family members completed a study or advanced
training internship abroad.

Cultural factors influence Academic or University Achievement (UA), as
measured by the AIM earned after passing through selection processes'*.

Intergenerational Educational Mobility Variable vs. Professional Mobility

The relationship, as seen from the perspective of exchange students, is not
corroborated. More precisely, these exchange students who come from families who
experienced intergenerational educational mobility and, many also carried out
mobility outside, do not perceive prospects for high professional mobility linked to
the fact of having excellent training abroad.

International Academic Mobility (IAM) vs. Achievement in the World of Work and
Professional Mobility

Let us now analyze the impact of IAM on the World of Work and, in particular,
on Professional Mobility (companies, scientific-technological sector, among others),
analyzed from the perspective of the actors. Although the percentages vary depending
on the item (experience, skills, etc.), in general there is no high expectation of positive
impact of JAM in the world of work and especially in terms of income. The percentages
also show differences according to sector (business, scientific).

Plan of professional experience: 20% said that the IAM will not influence by
providing experience and 80% said Yes.

Skills training plan: 20% said that IAM Yes will contribute to skills training and
80% said No. This aspect is central to our approach

Plan of job placement: 55% said Yes it will influence, 40% said No and 5%%
did not answer.

Plan of Job Status or Positioning, 35% said that the IAM Yes will influence by
facilitating a better job status, 55% said No and 10% did not answer. In other
words, the majority thinks that IAM is not a decisive factor in achieving a better
position in the hierarchy.

Scientific level (Insertion or Promotion in CONICET - National Council for
Scientific and Technical Research), 90% said No. This shows the difficulties

14This relation emerges clearly in the multivariate analysis model (Aparicio, 2005 a/2009c¢). In
contrast, psychosocial factors particularly influence Professional Achievement (PA) (multivariate
model), along with variables such as Age, Cohort, and Sector of activity (Public or Private).

11
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that Exchange students and, in general, graduates have to enter the scientific
world through a scholarship and then pursue a career as a researcher.
Professional Mobility Plan (Companies) 55% said Yes, 25% said No, 20% did
not respond. The perception of the Exchange students here is more positive
than in relation to the scientific plan.

Level of Income: 75% said that the IAM does not influence the level of income,
10% answered yes and the rest did not answer.

The findings are in line with those found in the research cited (2005a /2009c¢)
only now from a quantitative-descriptive, rather than explanatory, methodological
approach, and with the added benefit of training abroad, provided by the
international exchange.

That is, even though they haven’t completed the training corresponding to their
degree program, completed in the national context, these exchange students have
high expectations regarding their market positioning and related aspects.

Therefore, IAM is not linearly linked to Professional Mobility (analyzed from
their shared representations). We will return to this issue in the conclusions.

Social and Cultural Origin Variable

Regarding the cultural context of origin, it is emphasized, on the one hand, that
many exchange students’ parents are already university students and graduates.

Furthermore, the social context may have influenced or accompanied this
process toward IAM. This is clearly evident in the first research conducted on IAM
(2017), based on complete historical lists: a mapping of areas of origin reveals that
they come, in particular, from privileged areas, both in terms of geographic location
and access to information and the influence of the university institutions of origin.
Federalization is still a long way from this area.

However, there are also cases of very low cultural and social origin, even cases
of extreme poverty, among those who reached this exchange stage, which is the
subject of analysis here. The life stories were extremely illustrative for delving deeper
into these cases, reaching the meaning of the behaviors underlying the exchange.
These highly illuminating findings, which can only be achieved through the
application of qualitative techniques, confirm what we previously argued: there is
no linearity or determinism. On the contrary, there is a complex interweaving of
individual, underlying, and sociocultural variables with other psychosocial variables
that induce International Academic Mobility (IAM) (referred to here as D.V.).

Psychosocial Variables

Let’s now address psychosocial variables (many of which relate to processes).

The exchange students referred to several important variables, addressed in the
international literature in their connection with Achievement (see the Founding
Fathers cited).

12
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The Aspirations of the Exchange Student’s Family and their Hope in Education as
£15

a Factor of Personal/professional Developmen
Almost all of them referred to family aspirations regarding excellent education
abroad for their children. Few subjects emphasized that their family’s attitude had
been one of “indifference” toward their decision to apply for this mobility. Some also
emphasized in the short life stories that, although their family had not encouraged or
supported them to pursue this mobility (financially and psychologically), they already
felt independent enough to make the decision. Therefore, they linked this exchange
with their own decisions and aspirations, disassociating themselves from the family.

Personal Expectations of Exchange Students regarding Education - Globally
considered - as a Channel of Social Mobility

100% responded “Yes,” many pointing out that it was the only channel, even
though the market was increasingly demanding.

Does the myth persist? They emphasized, however, in another question, that
theoretical university education, as offered in some universities and/or colleges, is
not enough today. While they valued the quality of the content and the excellence
of their professors, they suggest incorporating more practical training (highly
emphasized in Latin American universities, in particular). They also noted the
absence of courses aimed at developing or strengthening social and management
skills 10% said “Yes,” and 90% indicated their absence.

Expectations for Medium and Long-term Professional Development in their Field
and in Relation to other Fields

They were more optimistic about this.

100% estimated that there are opportunities for growth in the field.

Are there opportunities for growth in your professional field in the next 10 years?
100% of respondents felt there were opportunities for growth in the field.

In relation to other professional fields, assess the growth opportunities in your field

80% estimated that they would be greater than they are now, and 20% that
they would be the same. No one said they would be worse. In this sense, they were
optimistic.

I3Cf. the psychological models cited above: McClelland and Atkinson in the Anglo-Saxon context;
Girard, Girod, Lévy-Leboyer, and Merlli¢, among other “founding fathers” in France, who linked
Education and Values to Mobility. Also see Aparicio, articles that refer to n-Ach (Need Achievement)
and its relationship with Achievement in different populations. Cf CONICET Link.
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Satisfaction Variable

It was observed at the personal, social (generated bonds), and institutional
levels.

Satisfaction with having achieved the Exchange Objective

75% said Yes and 25% said No. However, it is important to emphasize that
many participants clarified in the short life stories that achieving the IAM objectives
was linked to the skills previously developed in family or other related contexts.
This is in line with the demands made at the institutional level, even though the
exchange took place at a time of unique emergency, in which all communication
channels were affected, as well as pedagogical and technological strategies.

Personal Satisfaction

This variable was affected by the emergency circumstances imposed by the
pandemic'®. However, this served to strengthen bonds, build resilience, and
strengthen integration, driven by necessity. Thus, resilience, which in other IAM
studies did not emerge strongly, in the midst of an atypical context such as the
pandemic, was shown to exist through the actions taken to address the situation.

When evaluating this variable, Personal Satisfaction (Performance Level), 90%
said Yes, 5% said No, and 5% did not respond.

Discussion

The results show that a privileged level of intercultural training abroad does not
influence a very high expectation of achieving a better job placement. Nor do they
show very strong expectations regarding career mobility.

The inconsistency of status (high educational status/relatively low status in the
world of work) clearly emerges (Lensky, 1954; Jackson, 1964; Heintz, 1970; Germani,
1965; Aparicio, 2015 c). However, their profiles are different from those of previous
generations (especially grandparents), who experienced extremely high growth
expectations that allowed them to achieve high levels of socio-professional and
economic growth despite having low educational levels (Cf. Aparicio, 2005 a / 2009
¢). Two factors undoubtedly influenced this: on the one hand, Argentina’s cultural
“ethos”: a new and open society, in which public policies prioritized education as a
channel for social and professional mobility (particularly among the numerous
European immigrants who arrived during the last century) (Panettieri, 1965, 1967). On
the other hand, there are the limits imposed by the current situation for young people,
immersed in a changing and uncertain world, in which technological development is
growing at unprecedented rates and professionals are increasingly being replaced by
machines. The results in a decline in jobs, with consequences for the possibilities of
job placement, job tenure and professional growth.

190ther psychosocial variables were addressed, but their analysis is beyond our scope here.
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Moreover, these outcomes are in line with the interactionist conception rather than
the reproduction approach, since the observed scenario arises from the interplay
between the subject/person/professional and the characteristics/demands of the
context. The unit of analysis is the “contextualized, situated” individual, who is less
hopeless when it comes to relating the education attained with his or her chances of
professional growth. Specifically, during the country’s period of economic growth,
education had a positive impact on professional growth. Today, however, belonging
to a family with high levels of education or achieving a special level of training
individually does not guarantee successful incorporation into the world of work
(Aparicio, 2011 b, 2012, 2024 b).

However, the “myth” about the influence of Education on Social Mobility
persists, as is seen in research with exchange students. Indeed, they still believe in
social mobility and continue to attend university, despite the observed devaluation.
Regarding the phenomenon, various interpretations have been made since the 1990s
that remain relevant today.

Lévy-Garboua, using an interactionist approach, explains the phenomenon
through her preferences/choice model (“modele d’elegibilité”)!”. The relationship
between economic and social expectations and educational attainment is clear. In other
words, additional education does not, to the same extent, lead to additional social
advantages. One must invest in education to expect increasingly less well-paid work
(at least relatively). This would impact the type of socioeconomic decisions: forgoing
a job to “educate” would entail high costs. The scenario leads to the extension of
studies: students work and extend their careers because they only expect “deferred”
benefits from them.

Jarousse, along the same line, argues that the attraction or “spell” that the
University has continued to exert on students, despite the devaluation of the degrees
it awards, is explained by the method of certification it provides. He argues that
whatever the value of the degree in the job market, diplomas are unconditionally valid
as certificates of the cultural value of the people who hold them. Passeron, from a very
different perspective (the hyperfunctionalist paradigm), also interprets it based on the
advantages associated with the degree, despite the decrease in its social (status) and
economic profitability. The author maintains that students are victims of a perceptual
error: they act as if obtaining the diploma brings the same advantages as before. From
their perspective, diplomas would essentially be an effective protection against
difficulties in the labor market and would allow for an improvement in one’s relative
position in the job market. Not obtaining them would entail a significant change in
position or “social fall” (“déclassement”),*® becoming a “nobody,” falling outside
one’s socio-cultural class: into the class of the non-university graduates

Finally, other functionalist authors argue that university, particularly in
accordance with the “ethos” of the middle classes, is “the thing to do,” the norm for
avoiding “marginality.” Furthermore, individuals would continue to go to university
because — as international studies show — no matter how poor the position of a
graduate in the market is, it is always better than that of a non-graduate.

"This is the name of the model in French.
18«Dégclassement” in French.
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Conclusion

Empirical Level

From the responses provided in relation to the hypotheses linked to Professional
Mobility (PA), it is inferred that IAM has a scarce importance in Professional
Achievement (measured by indicators used in the literature), including Professional
Mobility or Promotion. However, they continue to view it as a channel for Social
Mobility. Myth?

The results are in line with those of the study cited.

The market, today and in the past, seems to demand skills other than those
specifically related to the discipline, skills other than those that, in many universities,
are still taught by universities. It requires other learning to solve problems in situ and
new skills that are not yet fully developed, with the exception of the countries at the
top of the learning rankings (Ehlert & Kellermann, 2019; OECD/PISA, op. cit.). In
this regard, national education statistics show a notable decline in the quality of
learning in recent years, contrasting with the high quality that characterized education
in the country during the last century (both in education and economics).

The findings invite us to consider reviewing university academic training, which
is very strong in theory but weak in the development of psychosocial and self-
management skills (cf. Aparicio, 2004 b, 2004 c. This dissociation between theory
and practice was already emerging at this time.

Theoretical-Methodological Level

The findings of the different investigations (oriented towards specific and
complementary objectives) showed the author the rich interactive, non-linear and
non-deterministic game between the variables that link subjects with contexts. In
this game there is a place for decision and freedom (micro-psychological level)
although limited by meso-institutional-organizational (universities-companies) and
macro-structural (socio-economic and political) characteristics (Aparicio, 2005 a,
2009 ¢, 2012 a, 2015 a and b, 2016)

All of this became the theoretical and methodological pillars of the elaborated
theory: a sui generis systemic theory (Aparicio 2015 a and b) '°.

Over time, working on an interdisciplinary and transdisciplinary level, several
micro fields have emerged (cf. HDR, 2007 a and 2007 b, 2016).

YThis has gone through various stages: the interactive game observed was called “Man/World
Dialogue” in 2005; in 2010, it was called “Complexity Theory in Action”. Finally, in 2015, “The
Three-Dimensional Spiral of the Sense” to demonstrate the interplay of three levels that allow us to
explain and/or understand human and social behaviors (seen as V. or Intervening V): micro-meso-
macro-micro, with positive and negative (perverse) effects (Boudon, 1973, 1977; Olson, 1965;
Aparicio 2015 a and b). In an interview close to his death, Boudon made clear to the author the
importance of resorting to intervening variables, both psychosocial and at the micro level, to
understand the meaning of human action, despite coming from a background in the hard sciences and
a crass positivism, being a mathematician, economist, and sociologist, a neo-Weberian. His interview
with Leroux (2002) was also enlightening. He left the author a latent legacy: to extend this
comprehensive analysis to related fields of the humanities and social sciences.
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The empirical findings on IAM also combine factors of different nature, with
psychosocial factors acquiring a place of relevance in order to capture the deep
reasons underlying the strategy of the Internationalization of Higher Education. this
now allows us to lay the foundations for a new micro-field: the Systemic
Psychosociology of the Internationalization of Higher Education.

Viewed as a process (I.V and intervening variables) and as a result (D.V.), [AM
within the framework of Internationalization involves the confluence of different
types of variables (basic, sociocultural, psychosocial, pedagogical-institutional, and
structural). Only by analyzing the interplay of the three levels involved —
macro/micro/meso/macro — can this complex reality be understood (Aparicio 2015 a
and b).

Summarizing the findings:

In the previously cited research, cultural factors influence university achievement
(UA) (multivariate analysis), that is, at the cultural level, but Intergenerational
Educational Mobility is not associated with Professional Achievement, nor with
Professional Mobility (Upward Career). The same can be said of the relationship
between University Achievement (UA) and Professional Achievement (PA).

The disconnection between university education and work emerges clearly in the
context of a unique crisis: the survey coincided with the country’s greatest economic
crisis in terms of unemployment and hopelessness (2001).

In this recent research focused on the IAM, conducted at another historical
moment — at the level of collective representations, that is, from a descriptive
perspective, not from regression models — education is still considered a channel for
social mobility. In contrast, International Academic Mobility (IAM) is not very
strongly associated with Achievement in the world of Work or with Professional
Mobility.

The collective representation, typical of the Argentine cultural “ethos”, which
saw education as the ultimate means of social mobility, seems to live on, even if it is
only a status symbol.

However, exchange students are clearly aware of the current distance that exists
between education and professional progress and requesting from the university a
recognition of the demands of the labor context (Laukonnen, Biddel & Gallagher,
2018); they also demand that theory be brought closer to practice, generating skills for
problem-solving in situ, along with the development of other psychosocial and action-
oriented competencies. Overall, within the framework of all research, the appreciation
of IAM is evident not so much from an academic perspective — such as Education or
Training — but rather from the opening and/or development of other competencies,
which will henceforth be referred to as intercultural.

To finish:

In this article, we wonder how exchange students perceive professional
achievement (PA) in its various facets, in relation to education as a whole, and
specifically in relation to the International Academic Mobility (IAM) they have
experienced, which provides them with an added advantage in their training. More
specifically, we ask what expectations they have regarding their professional future
and their opportunities to experience career mobility after participating in a cutting-
edge training program abroad.
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The hypotheses were: a) International Academic Mobility is associated with
Social Mobility, b) International Academic Mobility is associated with Professional
Mobility, ¢) Intergenerational Educational Mobility is associated with International
Academic Mobility (IAM).

From the investigation it is concluded that:

e Education, globally considered, is still conceived as a channel for Social
Mobility. In contrast, International Academic Mobility (IAM) is not
specifically nor linearly associated with Achievement in the World of Work
(PA) or with Professional Mobility.

e A privileged level of intercultural training abroad, made possible by
International Academic Mobility (IAM), does not influence a very strong
expectation of achieving better job placement (PA). Nor do exchange
students show marked expectations regarding career mobility.

e Expectations for future economic growth in relation to IAM are very low:
75% of exchange students said that [AM does not influence income, 10%
responded that it does influence it, and the rest did not answer.

e The devaluation of diplomas and education also impacts exchange students,
who perceive that they must invest more and more in education to obtain a
relatively lower return. A corresponding increase in social and professional
benefits is not expected from additional training.

e There exist a strong awareness of the current gap between education and
professional achievement, between training and work. The exchange
students demand that the university fit to the requirements of the work
market and bring theory closer to practice, generating skills for problem-
solving in situ alongside the development of other psychosocial skills, for
self-management and for action.

e The disconnection perceived by Exchange students between [AM and
Professional Achievement/Mobility invites us to revisit the specific
functions fulfilled by university education in the face of the challenges
presented by the world of work, and particularly by International Academic
Mobility (IAM), conceived as a strategy to promote Employability and
Professional Mobility.

From an epistemological and sociological perspective:

¢ Internationalization of Higher Education (IAM) is a complex and dynamic
reality that includes political-organizational levels (macro and meso) and
interacting individuals (micro level). These exchange students, on the one
hand, bring their own histories and aspirations for achievement. On the other
hand, they are the ones who experience abrupt changes and anticipate the
impact that IAM will have on their progress and market positioning.
Therefore, while from a macro perspective IJAM was conceived as a strategy
to preserve employability and career mobility (Bologna Process), the
individuals do not harbor strong expectations regarding these two pillars.
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The interplay of individuals and contexts emerges clearly, moving away
from reductionist and linear (deterministic) interpretations.

The findings are framed within the author’s systemic interactionist perspective
and lay the foundation for a micro-theory of the Systemic Psychosociology of the
Internationalization of Higher Education.

References

Abramson, L.Y., Seligman, M.E., & Teasdale, J.D. (1977). Learned helplessness in humans:
Critique and reformulation. Journal of Abnormal Psychology, 87(1), 49-74

Abric, J.-C. (2001). Metodologia de recoleccion de las representaciones sociales (Methodology
for collecting social representations). In J.-C. Abric (Ed.), Practicas sociales y representaciones
(Social practices and representations) (pp. 53-74). Mexico: Ediciones Coyoacan.

Alfa Tuning America Latina (Alfa Tuning Latin America) (2007). http:/tuning.unideusto.org/
tuningal/index.php?option=com_docman&Itemid=191&task=view_category&catid=2
2&order=dmdate published&ascdesc=DESC

Althusser, F. (1969). For Marx. New York: Vintage Books.

Anderson, C.O. (1961). A skeptical note on education and mobility. In A. H. Halsey, J. Floud
& C.A. Anderson (Ed.). Education, economy and society (164-179). New York: The
Free Press.

Aparicio, M. Lead researcher. CONICET (National Council of Scientific Research) - Link
Scientific production. https://www.conicet.gov.ar/new_scp/detalle.php?keywords=&id
=20428&datos_academicos=yes

Aparicio, M. (1995). Educacion Superior y Empleo. Propuesta de un modelo sistémico (Higher
education and employment. Proposal for a systemic model). Pontificia Universidad
Catolica Argentina Santa Maria de los Buenos Aires, Mendoza, Argentina. First Doctoral
Dissertation. Mention: Summa cum Laude.

Aparicio, M. (1999). Education, integration and development. Conference Closing Speech.
2d International (Congress of international education, integration and development),
UNESCO/FEEID. Buenos Aires.

Aparicio, M. (2003). Calidad y Universidad. Un estudio sobre graduados a la Iuz de un modelo
multidimensional (1985-2002) (Quality and university: A study of graduates in light of
a multidimensional model (1985-2002)). Mendoza, ZETA.

Aparicio, M. (2005a). Les facteurs psychosociaux et leurs relations avec la réussite universitaire
et professionnelle (Psychosocial factors in relation to academic and professional
achievements). 2¢éme thése de doctorat. Paris V, Sorbonne. Mention: Trés honorable
avec félicitations du jury. (2nd doctoral dissertation. Mention: Very honorable with
congratulations from the jury).

Aparicio, M. (2005b). Cultura institucional y “homogeneizacion mental”. Un andlisis de
impacto en universitarios (Institutional culture and ‘“mental homogenization.” An
analysis of the impact on university students). Interdisciplinaria, 22(2), 115-123. ISSN:
0325-8203.

Aparicio, M. (2007a). HDR. Les facteurs psychosociaux a la base de la réussite universitaire
et professionnelle: aspects psychologiques et organisationnels (Psychosocial factors
underlyingaacademic and professional achievements:ppsychological and organizational
aspects). HDR. Psychologie. Université Lille3. France.

Aparicio M. (2007b). HDR. Mobilité et réussite universitaires et professionnelles. Du niveau
macro au niveau micro. (Mobility and academic and professional achievement. from

19


http://tuning.unideusto.org/%20tuningal/index.php?option=com_docman&Itemid=191&task=view_category&catid=22&order=dmdate_published&ascdesc=DESC
http://tuning.unideusto.org/%20tuningal/index.php?option=com_docman&Itemid=191&task=view_category&catid=22&order=dmdate_published&ascdesc=DESC
http://tuning.unideusto.org/%20tuningal/index.php?option=com_docman&Itemid=191&task=view_category&catid=22&order=dmdate_published&ascdesc=DESC
https://www.conicet.gov.ar/new_scp/detalle.php?keywords=&id%20=20428&datos_academicos=yes
https://www.conicet.gov.ar/new_scp/detalle.php?keywords=&id%20=20428&datos_academicos=yes

Vol. X, No. Y  Aparicio: International Academic Mobility, Social Mobility, Economic...

macro level to micro level). HDR en Sciences de I’éducation. Université Paris X, Nanterre,
France.

Aparicio, M. (2009a). La demora en los estudios universitarios. Causas en el plano cuantitativo.
(The delay in university studies. Causes on the quantitative level). Mendoza: ZETA. Vol.1.
https://catalogo.bn.gov.ar/F/?func=direct&doc_number=001272948&local_base=GENER

Aparicio, M. (2009b). La demora en los estudios universitarios. Causas en el plano
cualitativo. (The delay in university studies. Causes on the qualitative level). Mendoza:
ZETA. Vol.2.https://catalogo.bn.gov.ar/F/?func=direct&doc_number=001272948&lo
cal base=GENER

Aparicio, M. (2009 ¢). Les facteurs psychosociaux en relation avec la réussite universitaire
et professionnelle. (Psychosocial factors related to academic and professional success).
ANRT. Ed. Lille University.

Aparicio, M. (2009d). L ‘avenir incertain des docteurs. Paris. Award Marie de Paris.

Aparicio, M. (2011a). Las competencias sociales ;las grandes ausentes en la formacion
secundaria y universitaria? (Social competencies, the great absences in secondary and
university education?) Congreso de la Red de Investigacion sobre la Calidad de la
Educacion Superior (RIAICES) (Congress of the research network on the quality of
higher education (RIAICES). Portugal. 24 -26 February.

Apoaricio, M. (2011b). Les trajectoires des étudiants, un jeu entre les sujets et leurs contextes
institutionnels. (Student trajectories: interplay between subjects and their institutional
contexts). Book of Abstracts 8e Congres de [’UES (Union Européenne de Systémique
(UES), On line, Vol. 1.

Aparicio, M. (2012a). Trajectoires universitaires/professionnelles et identité (Academic/
professional trajectories and identity). In J. Clenet (Ed.), Formations et professionnalisations
a lepreuve de la complexite (Training and professionalization that stand up to
complexity) (pp. 195-229). Paris: L’Harmattan.

Aparicio, M. (2012b). La desercién universitaria y su relacion con factores psicosociales
(University dropout rate and its relationship with psychosocial factors). Revista Didlogo,
n°20. Canoas: Grafica Editora.

Aparicio, M. (2016-2022). PICTO. Proyectos Investigacion, Cienciay Tecnologia Orientados,
Agencia Nacional de Ciencia y Tecnologia, Argentina. Trayectorias académicas,
empleabilidad y profesionalizacion. (Oriented research, science and technology projects,
National Agency for Science and Technology, academic careers, employability and
professionalization). Argentina.

Aparicio, M. (2014). Satisfaction, professional mobility and leadership in academic-scientific
organizations. Journal of Health Science, 2, 135-144. http://hdl.handle.net/11336/28306

Aparicio, M. (2015a). The Theory of the three-dimensional spiral of sense: An application
with special reference to identity and professionalization in other disciplinary areas
(Atticle 2). Asian Academic Research Journal of Social Sciences & Humanities (AARJSH),
vol 2, issue 8 (December 2015), 194-245. E-ISSN: 2278-859X

Aparicio, M. (2015b). Towards a sui generis systemic theory: The Three-Dimensional Spiral
of Sense. A study in Argentina applied to identity and professionalization (Article ).
Asian Academic Research Journal of Social Sciences & Humanities (AARJSH), vol 2,
issue 8 (December 2015), 246-282. E-ISSN: 2278-859X.

Aparicio, M. (2015¢c). Mohamed Cherkaoui: His thoughts and his impact and validity in
Argentina. In Gemass, & G. Manzo (Eds.), Paradoxes, Mechanisms, Consequences:
Essay in honor of Mohamed Cherkaoui (pp. 3-21). University of Oxford: Bardell Press

Aparicio, M. (2016a). Les facteurs psychosociaux a la base de la réussite universitaire et
professionnelle. Aspects psychologiques et organisationnels. (Psychosocial factors
underlying academic and professional success. psychological and organizational
aspects). Dusseldorf: EUE. OmniScriptum GmbH & Co.KG., 481 p. ISBN: 978-3-639-

20


https://catalogo.bn.gov.ar/F/?func=direct&doc_number=001272948&local_base=GENER
https://catalogo.bn.gov.ar/F/?func=direct&doc_number=001272948&lo%20cal_base=GENER
https://catalogo.bn.gov.ar/F/?func=direct&doc_number=001272948&lo%20cal_base=GENER
http://hdl.handle.net/11336/28306

Athens Journal of Education XY

50405-7, 481 pages. Published in six (6) languages. https./www.morebooks.de/gb/search
?page=4&q—=tMiriam+Teresitat+Aparicio&search _term=+Miriam+Teresita+Aparicio&
via_keyword=1-

Aparicio, M. & Cros, F. (2015). Le doctorat et son avenir incertain. Paris: L’Harmattan.

Aparicio, M. (2020a). University pathways of graduate students: professionalization,
innovation and identity. A French-Argentine comparative study. European journal of
Social Science, Education and Research, 7(1), 99-112. http://dx.doi.org/10.26417/665n
nr29t

Aparicio, M. (2020b). Les ‘compétences absentes’. Une analyse depuis une perspective
psychosociale a la lumicre de résultats empiriques et d’un nouveau paradigme
systémico-compréhensif pour faire face a la ‘Nouvelle normalité¢’ Post-Covid-19
(‘Missing skills’. An analysis from a psychosocial perspective in the light of empirical
results and a new systemic-comprehensive paradigm to face the ‘New Normal’ Post-
Covid-19). Acta Europeana Systemica, 10, 206-240. https://api.core.ac.uk/oai/oai:oai.
ojs.uclouvain.be:article/60033

Aparicio, M. (2022a). Study about professional mobility, satisfaction and leadership in
academic-scientific organizations. In R. Gurunathan (Ed.), Emerging trends in disease
and health research, (pp. 40-50). https://doi.org/10.9734/bpi/etdhr/v8/15940D

Aparicio, M. (2022 b). ;Qué estereotipos y representaciones sociales para la profesion
“docente”? Un estudio franco-argentino inter y transdisciplinario a la Iuz del cruce de
teorias y desde un enfoque sistémico sui generis (What stereotypes and social
representations exist for the teaching profession? A Franco-Argentine interdisciplinary and
transdisciplinary study, based on cross-cutting theories and a sui generis systemic
approach) (p. 213-231). In Andelka Pejovik & Vladimir Karanovic (ed.). Estereotipos y
Prejuicios en/sobre las culturas, literaturas, sociedades del mundo hispdnico (Stereotypes
and Prejudices in/about the Cultures, Literatures, and Societies of the Hispanic World).
Belgrado University, Universitatia de Bucaresti, Muni Philozofika Fakulta and
Universitatea de Vest, Timisoara, Romania. ISBN 978-86-61-53-687-8.

Aparicio, M. (2024a). Mobilité éducative intergénérationnelle. Une analyse depuis deux
recherches empiriques parmi des universitaires (Infergenerational educational mobility:
An analysis based on two empirical research studies among academics] (49-64).
In Magali Jeannin, Anne-Laure Le Guern, Elise Ouvrard, Elisabeth Schneider, Identités,
inclusion et mobilités en contextes éducatifs et professionnels (eds.) (Identities, inclusion
and mobility in educational and professional contexts). Lyon: Editions Lucas-Lambert.

Aparicio, M. (2024b). Leadership as social competence in PhDs in relation to professional
achievement: Three empirical investigations. Athenes Journal of Education, 12, 2-232-
252. https://doi.org/10.30958/aje.X-Y-Z

Aparicio, M. (2024c). International academic mobility. A study about the assessment of two
social competencies: leadership and resilience, JBSO, 12, 32-44. https://doi.org/10.32
038/JBS0O.2024.12.03

Apple, M. (1979). Ideology and Curriculum. London: Routledge and Kogan.

Aron, R. (1962). Lecciones sobre la Sociologia (Lessons on Sociology). Paris: Gallimard.

Barbieri, A. (1967). La mitad de alumnos de la UBA son primera generacion de universitarios
(Half of UBA students are first-generation university students). https://aduba.org.ar/la-
mitad-de-los-alumnos-de-la-uba-son-primera-generacion-de-universitarios]. Also see:
https:/tn.com.ar/sociedad/uba-la-mitad-de-los-alumnos-son-los-primeros-de-su-famil
ia-en-ir-la-universidad 808589/

Baudelot, Ch., & Establet, R. (1987). L école est-elle rentable ? Paris: PUF.

Bauman, S. (2003). La modernidad liquida (Liquid modernity). México: FCE.

Becker, G. (1964). Human Capital. New Y ork: National Bureau of Economic Research.

21


https://www.morebooks.de/gb/search%20?page=4&q=+Miriam+Teresita+Aparicio&search_term=+Miria
https://www.morebooks.de/gb/search%20?page=4&q=+Miriam+Teresita+Aparicio&search_term=+Miria
https://www.morebooks.de/gb/search?page=4&q=%2BMiriam%2BTeresita%2BAparicio&search_term=%2BMiriam%2BTeresita%2BAparicio&via_keyword=1-
https://www.morebooks.de/gb/search?page=4&q=%2BMiriam%2BTeresita%2BAparicio&search_term=%2BMiriam%2BTeresita%2BAparicio&via_keyword=1-
http://dx.doi.org/10.26417/665n%20nr29t
http://dx.doi.org/10.26417/665n%20nr29t
https://api.core.ac.uk/oai/oai:oai.%20ojs.uclouvain.be:article/60033
https://api.core.ac.uk/oai/oai:oai.%20ojs.uclouvain.be:article/60033
https://doi.org/10.9734/bpi/etdhr/v8/15940D
http://www.lambert-lucas.com/auteur/magali-jeannin/
http://www.lambert-lucas.com/auteur/anne-laure-le-guern/
http://www.lambert-lucas.com/auteur/elise-ouvrard/
http://www.lambert-lucas.com/auteur/elisabeth-schneider/
https://doi.org/10.30958/aje.X-Y-Z
https://doi.org/10.32%20038/JBSO.2024.12.03
https://doi.org/10.32%20038/JBSO.2024.12.03
https://aduba.org.ar/la-mitad-de-los-alumnos-de-la-uba-son-primera-generacion-de-universitarios/
https://aduba.org.ar/la-mitad-de-los-alumnos-de-la-uba-son-primera-generacion-de-universitarios/
https://tn.com.ar/sociedad/uba-la-mitad-de-los-alumnos-son-los-primeros-de-su-famil%20ia-en-ir-la-universidad_808589/
https://tn.com.ar/sociedad/uba-la-mitad-de-los-alumnos-son-los-primeros-de-su-famil%20ia-en-ir-la-universidad_808589/

Vol. X, No. Y  Aparicio: International Academic Mobility, Social Mobility, Economic...

Beneitone, P. (ed) (2007). Proyecto final Alfa Tuning Ameérica Latina. Reflexiones y
perspectivas de la Educacion Superior en America Latina (Alfa Tuning Latin America
final project. Reflections and perspectives of higher education in Latin America). Final
Report 2004-2007, Universidad de Deusto and Universidad de Tiburg, 432 p. https://t
uningacademy.org/wp-content/uploads/2014/02/TuningLAIIl_Final-Report SP.pdf

Bénéton, P. (1975). Discours sur la genése des inégalités dans les sociétés occidentales con-
temporaines. R. Frangaise de Sociol., 25(1), 106-122.

Bergan, S- (2019). The European higher education area: A road to de Future or at way’s end?
Tuning for Higher Education. University of Deusto, 6(2), May 2019, 23-49. doi:
http://dx.doi.org/10.18543/tjhe-6(2)-2019pp23-49

Bernstein, B. (1965). Langages et classes sociales. Codes sociolinguistiques et controle
social. Paris: Minuit.

Beauvois, J.-L. (1981). Traité de la servitude libérale. Paris: Dunod.

Beauvois, J.-L., & Le Poultier, F. (1986). Norme d’internalité et pouvoir social en psychologie
quotidienne, Psychologie Frangaise, 31(2), 100-108.

Beauvois, J.-L., Bourjade, A. & Pansu, P. (1991). Norme d’internalit¢ et évaluation
professionnelle. Revue Internationale de Psychologie Sociale, 4(1-2), 9-28.

Beauvois, J.-L., Joule, R.V., & Monteil, J.M. (Eds.) (1994). Perspectives cognitives et
conduites sociales, 5,217-248. Neuchatel: Delachaux et Niestlé.

Beauvois, J.-L. (1994). La connaissance des utilités sociales. Psychologie Frangaise, 40(4),
375-387.

Becker, G. (1964). Human capital. New York: National Bureau of Economic Research.

Bénéton, P. (1975). Discours sur la genése des inégalités dans les sociétés occidentales con-
temporaines. Revue Frangaise de Sociologie, 25(1), 106-122.

Bertaux, D. (1969). Sur I’analyse des tables de mobilité sociale. Revue Frangaise de
Sociologie, 10, 448-490.

Bertaux, D. (1990). L’hérédité sociale en France. Economie et Statistique, 9, 37-48.

Bisseret, N. (1968). La naissance et le diplome. Les processus de sélection au début des études
universitaires. R. Frangaise de Sociol., 9, N° spécial, 185-207.

Boudon, R. (1973). L'inégalité des chances. La mobilité sociale dans les sociétés industrielles.
Paris: Colin.

Boudon, R. (1977). Effets pervers et ordre social. Paris: PUF.

Boudon, R., & Lagneau, J. (1980). Inégalité des chances devant I’enseignement en Europe
occidentale. Perspectives, X, 2.

Boudon, R., & Leroux, L. (2003). Y a-t-il encore une sociologie? Paris: Odile Jacob.

Boudon, R. (2003). Raisons, bonnes raisons. Paris: PUF.

Bourdieu, P., & Passeron, J.-C. (1970). La reproduction. Paris: Minuit.

Bourdieu, P., & Passeron, J.-C. (1964). Les héritiers: les étudiants et la culture. Paris: Minuit.

Bowles, S., & Gintis, M. (1981). La instruccién escolar en América capitalista (Schoo!
instruction in capitalist America). Mexico: Siglo XXL.

Cassidy, S. (2006). Developing employability skills: peer assessment in higher education.
Education Training, 48, 508-517. http://dx.doi.org/10.1108/00400910610705890

Chinoy, E. (1955). Social mobility trends to the United States. American Sociological Review,
20, 180-186.

Coleman, J. et alt. (1966). Equality of Educational Opportunity. Washington D.C. U.S: Gouver-
nement Printing.

Crozier, M. (1963). Le phénoméne bureaucratique. Revue frangaise de science politique,
2021/HS1 n° hors-série, 63-71. DOI : 10.3917/rfsp.hs1.0063.

Crozier, M., & Friedberg, E. (1977). L acteur et le systeme. Les limites de [’action collective.
Paris: Seuil.

Coombs, Ph. (1968). La crise mondiale de I’éducation. Paris: PUF.

22


http://dx.doi.org/10.18543/tjhe-6(2)-2019pp23-49
http://dx.doi.org/10.1108/00400910610705890

Athens Journal of Education XY

Declaracion conjunta de los Ministros Europeos de Educacion reunidos en Bolonia el 19 de
Junio de 1999, Declaracion de Bolonia. (Joint declaration of the European Ministers of
Education meeting in Bologna on June 19, 1999, Bologna Declaration): http://universid
ades.universia.es/fuentes-info/documentos/bolonia.htm

Declaracion conjunta para la Armonizacion del Disefio del Sistema de Educacion Superior
Europeo, a cargo de los cuatros ministros representantes de Francia, Alemania, Italia y
el Reino Unido; Declaracién de La Sorbona, Paris 1998: (Joint declaration for the
harmonization of the design of the European Higher Education system, by the four
Ministers representing France, Germany, Italy and the United Kingdom; Sorbonne
Declaration, Paris 1998). http://universidades.universia.es/fuentes-

Delors, J. (1996). Los cuatro pilares de la educacion. In J. Delors, La educacion encierra un
tesoro. Informe a la UNESCO de la Comision internacional sobre la educacion para el
siglo XXI”. (“The four pillars of education ™). In J. Delors, Education contains a treasure.
Report to UNESCO of the International Commission on Education for the 21st Century.
Madrid: Santillana/UNESCO.

Dubois, N. (1988). Acquisition de la norme d’internalité : évolution des croyances internes dans
I’explication des conduites et des renforcements. Psychologie Frangaise, 33, 75-83.
Dubois, N., & Le Poultier, F. (1991). Internalité et évaluation scolaire. In Beauvois, J.-L.,
Joule, R.V. & J.M. Monteil (Eds.), Perspectives cognitives et conduites sociales, 3 (153-

166). Cousset: DelVal.

Dubar, Cl., & Gadea, Ch. (Dir.). (1999). La promotion sociale en France. Presses universitaires
du Septentrion.

Edwards Risopatron, V. (1991). El concepto de calidad de la educacion [The concept of
quality of education). Santiago de Chile: Ed. UNESCO/OREALC.

Ehlers Ulf-D., & Kellermann, S.A. (2019). The future of learning and higher education. Key
Findings. International Delphi Survey. Baden Wurttemberg-Cooperative State University
en Karlsruhe, Germany. https://www.iesalc.unesco.org/2020/04/01/habilidades-futuras-
el-futuro-del-aprendizaje-y-la-educacion-superior/

Eicher, J.-C., & Lévy-Garboua, L. (1989). Economie de I’éducation, Travaux frangais. Paris:
Economica.

Elder, G. (1965). Family Structure and education attainment, American Sociological Review,
30.

Feather, N.T., & Davenport, P.R. (1981). Unemployment and depression: A motivational and
attributional Analysis. Journal of Personality and Social Psychology, 41, 422-436.
Garcia Rodriguez, Y. (1993). Desempleo. Alteraciones psicologicas (Unemployment.

Psychological disorders). Valencia: Promolibro.

Germani, G. (1965). Les effets de la mobilité sociale sur la société. Sociologie du Travail, 4,
383-415.

Goftman, . (1975). Estigmate. Les usages sociaux des handicaps. Paris: Minuit.

Girard, A. (1961). La réussite sociale en France. Ses caracteres, ses lois, ses effets. Paris:
PUF.

Girard, A. (1967). La réussite sociale. Paris: PUF.

Girod, R. (1971). Mobilité sociale. Genéve/Paris: Droz.

Glavinich, N., Aparicio, M., Duarte, M., et al. (2020). Empleabilidad de los graduados de las
carreras de Ingenieria en los sectores industriales y la construccion. Un estudio del Area
Metropolitana de Asuncion, Encarnacion y Ciudad del Este (2006-2014). ((Employability
of graduates of Engineering degrees in the industrial and construction sectors. A study
of the Metropolitan Area of Asuncion, Encarnacion and Ciudad del Este (2006-2014)).
Asuncion: UCSA.

Gonzélez, C., & Wangenaar, R. (2003). Tuning educational structures in Europe. Spain:
Deusto University.

23


http://universidades.universia.es/fuentes-info/documentos/bolonia.htm
http://universidades.universia.es/fuentes-info/documentos/bolonia.htm
http://universidades.universia.es/fuentes-
https://www.iesalc.unesco.org/2020/04/01/habilidades-futuras-el-futuro-del-aprendizaje-y-la-educacion-superior/
https://www.iesalc.unesco.org/2020/04/01/habilidades-futuras-el-futuro-del-aprendizaje-y-la-educacion-superior/

Vol. X, No. Y  Aparicio: International Academic Mobility, Social Mobility, Economic...

Grayling, A. (2017). “Creating New Value” section of future and education and skills 2030:
Reflections on transformative competencies 2030. OECD.

Guingouain, G. (1999). Psychologie sociale et évaluation. Paris: Dunod.

Heintz P. (1970). Un paradigma sociologico del desarrollo con especial referencia a América
Latina (4 sociological paradigm of development with special reference to Latin America).
Buenos Aires: Instituto.

Hyman, H. (1953). Una contribucion sociopsicologica al analisis de la estratificacion (A
sociopsychological contribution to the analysis of stratification). In S. Lipset & R.
Bendix, Clase, status y poder (Class, Status and Power). Madrid: Euramérica, 1973.

Jackson, E. (1962). Status consistency and symptoms of stress. American Sociological Re-
view, 27, August, 469-480.

Jarousse, J.-P. (1984). Les contradictions de I"'universit¢ de masses dix ans apreés. Revue
Frangaise de Sociologie, 25, 2.

Jencks, C. (1972). Inequality, a Reassesment of the effect of family and schooling in America.
New York: Basic Books.

Lagneau, J. (1980). L’inegalité des chances devant 1’enseignement en Europe Occidentale,
Perspectives, Vol. X, N° 2, 1980. Also, Cahiers du CEREQ (1977), N° 11, May and Le
Monde de I’Education (1978), N° 44, November.

Lensky G. (1954). Status crystallization: A non-vertical dimension of social status, American
Sociological Review, 4, 405-413.

Lévy-Leboyer, C. (1971). L Ambition professionnelle et la mobilité sociale. Paris: PUF.

Kahl, J. (1957). The American class structure. New York: Reinhart & Co.

Kallioinen, 0. (2010). Defining and comparing generic competences in higher education.
European Educational Research Journal, 9(1), 56—68. http://dx.doi.org/10.2304/eerj.2
010.9.1.56

Keller, S., & Zavalloni, M. (1962). Classe sociale, ambition et réussite. Sociologie du Travail,
4,1-14.

Krauss, 1. (1964). Educational aspirations among working-class youth. American Sociological
Review, 29, 867-879.

Laukonnen, R., Biddel, H., & Gallagher, R. (2018). Preparing humanity for change and
artificial intelligence: Learning to learn as a safeguard against volatility, uncertainty,
complexity and ambiguity, OECD. http://www.oecd.org/education/2030/Preparing-hu
manityfor-change-and-artificial-intelligence.pdf

Lévy-Garboua, L. (1976). Les demandes de I'étudiant ou les contradictions de I'université de
masse. Revue Frangaise de Sociologie, 17(1), 53-80.

Lipset. S., & Bendix, R. (1953). Class, status and power. Glencoe: The Free Press.

McClelland, D. (1961). The achieving society. Princeton: Van Nostrand Company, Inc.

McClelland, D. (1970). El impulso a la modernizacion (The drive for modernization). Facetas,
3(4), 60-70.

Merlli¢, D. (1975). Psychologie et mobilité sociale. Actes de la recherche en sciences sociales,
3, mai, 94-105.

Mo, J. (2018). Comment I’enquéte PISA mesure-t-elle les compétences de collaboration des
éleves ? PISA a la loupe, No. 77, OECD Publishing, Paris. https://doi.org/10.1787/22
260927

Moscovici, S. (1961). La psychanalyse, son image et son public. Paris: PUF.

Olson, M. (1965). Collective action. Harvard University: Cambridge: Mass and London.

OECD. (2000). Organizacion para la Cooperacion y el Desarrollo Econdémico (2001).
Knowledge and skills for life: First results from OCDE. Program for International Student
Assessment (PISA). Paris: OECD. https://doi.org/10.1787/19963777

OECD (2015a). Estudios de la OCDE sobre competencias — Competencias para el progreso
social: El poder de las competencias socioemocionales (OECD Skills studies — Skills for

24


http://dx.doi.org/10.2304/eerj.2%20010.9.1.56
http://dx.doi.org/10.2304/eerj.2%20010.9.1.56
http://www.oecd.org/education/2030/Preparing-hu%20manityfor-change-and-artificial-intelligence.pdf
http://www.oecd.org/education/2030/Preparing-hu%20manityfor-change-and-artificial-intelligence.pdf
https://doi.org/10.1787/22%20260927
https://doi.org/10.1787/22%20260927
https://doi.org/10.1787/19963777

Athens Journal of Education XY

social progress: The power of socio-emotional skills), https://www.fundacionsantillana.
com/publicacao/estudos-da-ocde-sobre-competencias-competencias-para-o-progresso-
social-o-poder-das-competencias-socioemocionais

OECD / UNESCO. (2015b). Las habilidades sociales, ese gran desafio (Social skills, that
great challenge). Santillana Fundation, https:/fundacionsantillana.com/desafio-habilid
ades-sociales/

OECD. (2015c). Future of Education and Skills 2030. Attitudes and values for 2030.
https://www.oecd.org/education/2030-project/teaching-and-learning/learning/attitudes-
and-values/

OECD. (2015d). Learning compass 2030. https://www.oecd.org/education/2030-project/teac
hing-and-learning/learning/skills/

OECD. (2016a). Skills in Ibero-America: Insights from PISA 2012. Paris: OECD Publishing,
www. oecd.org/latin-america/Skills-IberoAmerica.pdf.

OECD (2016b). Education at a glance: OECD Indicators. Paris: OECD Publishing. http://
dx.doi.org/10.1787/eag-2016-en

OECD (2017a). PISA 2015 Technical Report. Paris: OECD. www.oecd.org/pisa/data/2015-
technical-report/

OECD. (2017b). PISA 2015 Results (Vol. IlI): Students’ well-being. Paris: OECD, http://dx.
doi.org/10.1787/9789264273856-en

OECD. (2017¢.) PISA for development. Web OECD, www.oecd.org/pisa/aboutpisa/pisafor
development.htm.

OECD. (2018a). World Economic Forum “Future of job report”. https://www.infobae.com/
educacion/2018/01/14/cualesson-los-paises-que-mejor-se-preparan-para-el-trabajo-del-
futuro/ Consulting May 2 2018.

OECD. (2018b). The future of education and skills: Education 2030. Position Paper. https://
www.oecd.org/education/2030/E2030%20Position%20Paper%20(05.04.2018).pdf

OECD. (2018c.). World Economic Forum “Futur of job report”. https://www.infobae.com/
educacion/2018/01/14/cuales-son-los-paises-que-mejor-se-preparan-para-el-trabajo-de
I-futuro/ Consulting May 2, 2018.

OECD. (2022%). Cumbre de Habilidades 2022: Fortalecimiento de habilidades para la equidad
y la sostenibilidad (Skills summit 2022: Strengthening skills for equity and sustainability).
March 24 - 25, Cartagena, Colombia. https://www.oecd.org/skills/centre-for-skills/Skill
s-Summit-2022-Issues-Paper-Spanish.pdf

OECD. (2022b). Skills for jobs database. https://www.oecdskillsforjobsdatabase.org/#FR/

OECD. (2023a). Education at a glance 2023: OECD Indicators. Paris: OECD Publishing.
https://doi.org/10.1787/e13bef63-en

OECD. (2023b). Website OECD skills strategies. https://www.oecd.org/skills/oecd-skillsstra
tegies.htm

OECD & ILO. (2018). Approaches to anticipating skills for the future of work. https://www.ilo.
org/wemspS/groups/public/---dgreports/---inst/documents/publication/wems_646143.pdf.

Ortiz Zabala, M. (1985). Un modelo tedrico de los procesos psicologicos de las personas
afectadas de paro laboral (4 model of psychological processes of unemployed people).
Psiquis: Revista de Psiquiatria, Psicologia y Psicosomdtica, 6(2), 41-44.

Panettieri. J. (1965). Los trabajadores en tiempos de la inmigracion masiva en Argentina 1870-
1910 (Workers in times of mass immigration in Argentina 1870-1910). La Plata: UNLP.

Panettieri, J. (1997). Ayer y hoy: Desocupacion y subocupacion en la Argentina (Yesterday
and Today: Unemployment and Underemployment in Argentina). Buenos Aires: Grupo
Editorial Universitario.

Parsons, T. (1970). Equality and inequality in modem society, or stratification revisited.
American Sociological Review, 40, 13-101.

25


https://fundacionsantillana.com/desafio-habilid%20ades-sociales/
https://fundacionsantillana.com/desafio-habilid%20ades-sociales/
https://www.oecd.org/education/2030-project/
https://www.oecd.org/education/2030-project/teaching-and-learning/learning/attitudes-and-values/
https://www.oecd.org/education/2030-project/teaching-and-learning/learning/attitudes-and-values/
https://www.oecd.org/education/2030-project/teac%20hing-and-learning/learning/skills/
https://www.oecd.org/education/2030-project/teac%20hing-and-learning/learning/skills/
http://www.oecd.org/pisa/data/2015-technical-report/
http://www.oecd.org/pisa/data/2015-technical-report/
http://www.oecd.org/pisa/aboutpisa/pisafor%20development.htm
http://www.oecd.org/pisa/aboutpisa/pisafor%20development.htm
http://www.infobae.com/%20educacion/2018/01/14/cualesson-los-pa%C3%ADses-que-
http://www.infobae.com/%20educacion/2018/01/14/cualesson-los-pa%C3%ADses-que-
https://www.oecd.org/skills/centre-for-skills/Skill%20s-Summit-2022-Issues-Paper-Spanish.pdf
https://www.oecd.org/skills/centre-for-skills/Skill%20s-Summit-2022-Issues-Paper-Spanish.pdf
https://www.oecdskillsforjobsdatabase.org/#FR/
https://doi.org/10.1787/e13bef63-en
https://www.oecd.org/skills/oecd-skillsstra%20tegies.htm
https://www.oecd.org/skills/oecd-skillsstra%20tegies.htm
https://www/

Vol. X, No. Y  Aparicio: International Academic Mobility, Social Mobility, Economic...

Passeron, J. (1982). L’inflation des diplomes: remarques sur l'usage de quelques concepts
analogiques en Sociologie. Revue Frangaise de Sociologie, 23, 551-584.

Perrenoud, Ph. (1970). Stratification socio-culturelle et réussite scolaire. Les défaillances de
Uexplication causale. Genéve: Droz.

Prague Declaration (2001). Towards the European Higher Education Area. Declaration of
the meeting of acting European ministers of higher education in Prague), 19 May.
Republica Argentina. Sintesis de Informacion. Estadisticas Universitarias (2020-2021).
Secretaria de Politicas Universitarias. 92 p. https:/www.argentina.gob.ar/sites/default/

files/sintesis 2020-2021_sistema universitario_argentino.pdf

Sander, B. (1990). Educacion Administracion y Calidad de vida (Education, administration,
and quality of life). Buenos Aires: Santillana.

Schultz, Th. (1963). The economic value of education. New Y ork/London. Columbia University
Press

Thélot, C. (1982). Tel pere, tel fils? Paris: Dunod.

Tuning. (2007). Reflexiones y perspectivas de la educacion superior en América Latina.
Informe final Proyecto Tuning-América Latina 2004-2007) (Reflections and Perspectives
on Higher Education in Latin America. Final Report of the Tuning Project - Latin America
2004-2007). Bilbao: Deusto University.

UNESCO/OECD. Las habilidades sociales, ese gran desafio (Social skills, that great challenge).
Santillana. https://fundacionsantillana.com/desafio-habilidades-sociales/

Thurow, L.C. (1972). Education and economy equality, Public Opinion, 28, 66-81.

Weber, G. (1920). Soziologie muss strikt individualistisch in der methode betrieben werden.
Citby R. Boudon & R. Leroux (2003). Y a-t-il encore une sociologie? Paris: Odile Jacob.

Weiner B. (1985). An attributional theory of achievement motivation and emotion, American
Psychological Review, 92(4), 548-573.

26


https://www.argentina.gob.ar/sites/default/%20files/sintesis_2020-2021_sistema_universitario_argentino.pdf
https://www.argentina.gob.ar/sites/default/%20files/sintesis_2020-2021_sistema_universitario_argentino.pdf
https://fundacionsantillana.com/desafio-habilidades-sociales/

	Introduction
	Numerous interactionist and determinist theories (functionalist conditional models, Francophone reproductionist explanations) have been developed regarding educational and professional achievement, as well as regarding the issue of education as a priv...
	The author has conducted complementary investigations with different populations that included educational and professional mobility among the central variables. First, intergenerational mobility was addressed, then career mobility in different popula...
	In this quantitative-qualitative study, the sample consisted of exchange students who voluntarily agreed to participate and who carried out their exchange during the pandemic1F . Through the set of techniques applied, the family history of the student...
	The Framework


